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The Aims of RE

The Principal aim
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.

The threefold aim of RE elaborates the principal aim. It does this through three key strands of believing, expressing and living, which are embedded into the
learning.

The curriculum for RE aims to ensure that all pupils:

1.

Know about and understand a range of religious and non-religious worldviews , so that they can:

e describe, explain and analyse beliefs and practices, recognising the diversity which exists within and between communities and amongst individuals
e identify, investigate and respond to questions posed, and responses offered, by some of the sources of wisdom found in religious and non-religious
worldviews

e appreciate and appraise the nature, significance and impact of different ways of life and ways of expressing meaning.

Express ideas and insights about the nature, significance and impact of religious and non-religious worldviews, so that they can:

e explain, using reasoned arguments, their ideas about how beliefs, practices and forms of expression influence individuals and communities

e express with increasing discernment their personal reflections and critical responses to questions and teachings about identity, diversity, meaning
and value, including ethical issues

e appreciate and appraise varied dimensions of religion.

Gain and deploy the skills needed to engage seriously with religious and non-religious worldviews, so that they can:

e investigate key concepts and questions of belonging, meaning, purpose and truth, responding creatively

e enquire into what enables different individuals and communities to live together respectfully for the wellbeing of all

e articulate clearly beliefs, values and commitments to explain why they may be important in their own and other people’s lives.
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Religious Education at Viewley Hill Academy

Viewley Hill Academy serves the population of Hemlington, an area of extreme deprivation. For a long time, Hemlington was exclusively white British and
very few pupils followed any religious tradition. Those who did were broadly Christian. In recent years, however, Viewley Hill Academy has welcomed families
of different nationalities, whose cultural heritages have enriched our school community. Before writing our current curriculum therefore, an analysis of the
religious identities of our current school community was undertaken to ensure that the curriculum offer we provide reflects and represents the context we
serve.

The analysis showed that, while the majority of families still identify with no religion, of those who do, there are more religions represented.

Viewley Hill Academy: Religious identities of school community Spring 2025

Christian Muslim Hindu Jewish Sikh Other*
17 10 2 0 0 2

RC
8

CoE

* Other was the response recorded, with no additional details provided.

In response, we have ensured that the religions we have chosen as a focus for the curriculum represent the community. The majority of our families do not
identify with any religious tradition, and thus, to give a strong foundation to all pupils, we ensure that Christianity is a focus from the Early Years. In Key Stage
One, Christianity and Islam are studied in more depth, and children learn to make simple comparisons between the two worldviews, with Judaism being
introduced ready for part of a wider knowledge-base at Key Stage Two. As many of our children have no belief system, it is important that a Humanist, or
non-religious, perspective is also included. In addition to their religious education knowledge, pupils are encouraged, from the foundation stage, to reflect on
their own thoughts, beliefs and responses to what they have learned in order to help prepare them for the ‘complex multi-religious and multi-secular
society’* that they will encounter in their lives.

*Research review series: Religious Education, 2021
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Religious Education in Early Years

Religious education is statutory for all pupils registered on the school roll. The statutory requirement for religious education does not extend to nursery
classes in maintained schools. RE may, however, form a valuable part of the educational experience of children throughout the key stage. In the EYFS
curriculum learning does not fit into boxes: play-based and child-centred approaches will encourage the learning to follow where the child’s interest and
curiosity leads. Middlesbrough Agreed Syllabus 2025 - 2030

Early Years
Nursery Reception
RE is non-statutory, but teachers may choose to incorporate RE material into RE is a compulsory part of the basic curriculum for all Reception age pupils, and
children’s activities. should be taught according to this Agreed Syllabus for RE.
Early Learning Goals outline what pupils should achieve by the end of reception year. The National Curriculum is not taught.

We believe that RE makes a significant contribution to the prime areas of communication and language and personal, social and emotional development
(PSED), as well as specific areas including understanding the world and expressive arts and design. The curriculum supports children in developing a positive
sense of themselves, and others, and learning how to form positive and respectful relationships. They will do this through a balance of guided, planned
teaching and self-directed learning within an enabling environment. Children will begin to understand and value the differences between individuals and
groups within their own community. Children will have opportunity to develop their own emerging moral and cultural awareness.

The EYFS statutory framework also outlines the characteristics of effective learning:

e playing and exploring — children investigate and experience things, and ‘have a go’

e active learning — children concentrate and keep on trying if they encounter difficulties, and enjoy achievements

e creating and thinking critically — children have and develop their own ideas, make links between ideas, and develop strategies for doing things.



Religious Education and the Early Learning Goals

Prime area: Communication and Language.

RE enables children to:

¢ Develop their spoken language through quality conversation in a language-rich environment, gaining new vocabulary about religion and worldviews

* Engage actively with stories, non-fiction, rhymes and poems from the RE field, taking opportunities to use and embed new words in a range of contexts

e Share their ideas via conversation, storytelling and role play, responding to support and modelling from their teacher, and sensitive questioning that invites
them to elaborate their thoughts in the RE field

e Become comfortable using a rich range of vocabulary and language structures in relation to RE content.

e Offer explanations and answers to ‘why’ questions about religious stories, non-fiction, rhymes, songs and poems.

Prime area: Personal, Social and Emotional Development.

RE enables children to:

e Observe and join in warm and supportive relationships with adults and learn how to understand their own feelings and those of others
e Manage emotions and develop a positive sense of self, understanding their own feelings and those of others e.g. through religious story
e Talk and think about simple values as they learn how to make good friendships, co-operate and resolve conflicts peaceably

* Notice and respond to ideas about caring, sharing and kindness from RE content including stories, sayings and songs.

Prime area: Physical Development.

RE enables children to:

* Use and develop their motor skills through RE based arts and craft activities and, for example, small world play, visual representations of their ideas and
thoughts, role play

Specific area: Literacy.

RE enables children to:

e Build their abilities in language comprehension through talking with adults about the world around them, including the world of religion and belief
* Engage with stories and non-fiction in RE settings and enjoy rhymes, poems and songs together.

e Build their skills in RE-related word reading, recognising religious words and discovering new vocabulary in relation to religions and worldviews

e Articulate ideas and use RE examples to write simple phrases or sentences that can be read by others.



Specific area: Mathematics.

RE enables children to:

» Develop their spatial reasoning skills, noticing shape, space and measures in relation to RE content
* Look for patterns and relationships and spot connections, sorting and ordering objects simply.

Specific area: Understanding the World.

RE enables children to:

* Make sense of their physical world and their community, e.g. on visits to places of worship, or by meeting members of religious communities

e Listen to a broad selection of stories, non-fiction, rhymes and poems to foster understanding of our culturally, socially and ecologically diverse world.

¢ Extend their knowledge and familiarity with words that support understanding of religion and belief

¢ Talk about the lives of people around them, understanding characters and events from stories.

¢ Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been read and
experienced in class.

¢ Explore the natural world around them making observations of animals and plants, environments and seasons, making space for responses of joy, wonder, awe and
questioning.

Specific area: Expressive Arts and Design.

RE enables children to:

» Develop artistic and cultural awareness in relation to RE materials in relation to art, music, dance, imaginative play, and role-play and stories to represent their own ideas,
thoughts and feelings.

¢ Build their imagination and creativity by exploring and playing with a wide range of media and materials using RE content, responding in a variety of ways to what they
see, hear, smell, touch and taste.

¢ See, hear and participate in a wide range of examples of religious and spiritual expression, developing their understanding, self-expression, vocabulary and ability to
communicate through the arts.

¢ Create work drawing from religions and beliefs with a variety of materials and tools, sharing their creations and explaining the meaning of their work.

¢ Adapt and recount religious stories inventively, imaginatively and expressively, and sing, perform and learn from well- known songs in RE imaginatively and expressively.
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of belonging, meaning, purpose and truth,
responding creatively

can express their own ideas and opinions in response using words,
music, art or poetry.

Viewley Hill Academy
Viewley Hill Academy
Progression and Disciplinary Skills in Religious Education
Strand Disciplinary skill By the end of KS1, most pupils will: By the end of KS2, most pupils will:

Believing 1.Describe, explain and analyse beliefs and | Recall and name different beliefs and practices, including festivals, Describe and make connections between different features of the
practices, recognising the diversity which worship, rituals and ways of life, in order to find out about the religious and non-religious worldviews they study, discovering more
exists within and between communities meanings behind them. about celebrations, worship, pilgrimages and the rituals which mark

important points in life in order to reflect thoughtfully on their ideas.
2.ldentify, investigate and respond to Retell and suggest meanings to some religious and moral stories, Describe and understand links between stories and other aspects of
questions posed by, and responses offered exploring and discussing sacred writings and sources of wisdom and the communities they are investigating, responding thoughtfully to a
by some of the sources of wisdom found in | recognising the communities from which they come. range of sources of wisdom and to beliefs and teachings that arise
religious and non-religious worldviews from them in different communities
3.Appreciate and appraise the nature, Recognise some different symbols and actions which express a Explore and describe a range of beliefs, symbols and actions so that
significance and impact of different ways of | community’s way of life, appreciating some similarities between they can understand different ways of life and ways of expressing
life and ways of expressing meaning communities. meaning.

Expressing 1.Explain reasonably their ideas about how | Ask and respond to questions about what Observe and understand varied examples of religious and non-
beliefs, practices and forms of expression communities do, and why, so that they can religious worldviews so that they can explain, with reasons, their
influence individuals and communities identify what difference belonging to a meanings and significance to individuals and communities.

community might make.

2.Express with increasing discernment their | Observe and recount different ways of expressing identity and Understand the challenges of commitment to a community of faith
personal reflections and critical responses belonging, responding sensitively for themselves. or belief, suggesting why belonging to a community may be valuable,
to questions and teachings about identity, both in the diverse communities being studied and in their own lives.
diversity, meaning and value

3.Appreciate and appraise varied Notice and respond sensitively to some similarities between Observe and consider different dimensions of religion, so that they
dimensions of religion different religious and non-religious worldviews. can explore and show understanding of similarities and differences

between different religions and worldviews
Living 1.Investigate key concepts and questions Explore questions about belonging, meaning and truth so that they Discuss and present thoughtfully their own and others’ views on

challenging questions about belonging, meaning, purpose and truth,
applying ideas of their own thoughtfully in different forms including
(e.g.) reasoning, music, art and poetry.

2.Enquire into what enables different
communities to live together respectfully
for the wellbeing of all

Find out about and respond with ideas to examples of co-operation
between people who are different.

Consider and apply ideas about ways in which diverse communities
can live together for the well-being of all, responding thoughtfully to
ideas about community, values and respect.

3.Articulate beliefs, values and
commitments clearly in order to explain
reasons why they may be important in their
own and other people’s lives.

Find out about questions of right and wrong and begin to express
their ideas and opinions in response.

Discuss and apply their own and others’ ideas about ethical
questions, including ideas about what is right and wrong and what is
just and fair, and express their own ideas clearly in response.
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Religious Education Concepts Map

Believing
Religious beliefs, teachings and sources;
questions about meaning, purpose and truth

Expressing

Religious and spiritual forms of expression;

questions about identity and diversity

Living
Religious practices and ways of living;
questions about values and commitments

Early Years

Which stories are special and why?

v

Which people are special and why?

v

Which places are special and why?

Which times are special and why?

Being special: Where do we belong?

What is special about our world?

Key Stage 1

Who is a Christian and What do they believe?

<

Who is a Muslim and what do they believe?

What can we learn from sacred books?

What makes some places sacred?

How and why do we celebrate special and
sacred times?

What does it mean to belong to a faith
community?

How should we care for others and the world
and why does it matter?

Lower Key Stage 2

Who is Jewish and what do they believe?

What do different people believe about God?

Why is the Bible so important for Christians
today?

Why is Jesus inspiring to some people?

S ERNERNEN

Why do people pray?




Why are festivals important to religious
communities?

How do people from religious and non-
religious communities celebrate key festivals?

Why do some people think life is a journey
and what significant experiences mark this?

What does it mean to be a Christian in Britain
today?

What does it mean to be a Hindu in Britain
today?

What can we learn from religions about
deciding what is right and wrong?

Upper Key Stage 2

Why do some people believe God exists?

What would Jesus do? Can people live by the
values of Jesus in the 215 century?

\

What do religions say to us about when life
gets hard?

If God is everywhere, why go to a place of
worship?

Is it better to express your beliefs in arts and
architecture or in charity and generosity?

What can be done to reduce racism? Can
religion help?

What does it mean to be a Muslim in Britain
today?

What matters most to Christians and
Humanists?

What difference does it make to believe in
ahimsa (harmlessness), grace and/or Ummah
(community)?

Green religion? What do religious and non-
religious worldviews teach us about caring for
the Earth?
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Religious Education Overview: Cycle A

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Early Years Which people are Which stories are Which places are Which times are special | Being special: Where do What is special about
special and why? special and why? special and why? and why? we belong? our world?
Key Stage 1 Who is a Christian and Who is a Muslim and What can we learn from What makes some What does it mean to How should we care for
What do they believe? what do they believe? sacred books? places sacred? belong to a faith others and the world
community? and why does it matter?
Lower KS2 Who is Jewish and what What does it mean to What do different Why do people pray? Why are festivals What can we learn from
do they believe? be a Hindu in Britain people believe about important to religious religions about deciding
today? God? communities? what is right and
wrong?
Upper KS2 Why do some people What do religions say to What can be done to What does it mean to What matters most to Green religion? What

believe God exists?

us when life gets hard?

reduce racism? Can
religion help?

be a Muslim in Britain
today?

Christians and
Humanists?

do religious and non-

religious worldviews

teach about caring for
the Earth?
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Religious Education Overview: Cycle B

reduce racism? Can
religion help?

Can people live by the
values of Jesus in the
21% century?

us when life gets hard?

why go to a place of
worship?

Christians and
Humanists?

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Early Years Which people are Which stories are Which places are Which times are special | Being special: Where do What is special about
special and why? special and why? special and why? and why? we belong? our world?
Key Stage 1 Who is a Christian and Who is a Muslim and What can we learn from What makes some How and why do we Who is Jewish and what
What do they believe? what do they believe? sacred books? places sacred? celebrate special times? do they believe?

Lower KS2 Why is Jesus inspiring to What does it mean to What does it mean to Why do some people How do people from religious and non-religious

some people? be a Christian in Britain be a Hindu in Britain think life is a journey communities celebrate key festivals?

today? today? and what significant
experiences mark this?

Upper KS2 What can be done to What would Jesus do? | What do religions say to If God is everywhere, What matters most to What difference does it

make to believe in
ahimsa, grace and
Ummah?
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Substantive Concepts and Knowledge — Religious Education

Believing
Religious beliefs, teachings and sources; questions
about meaning, purpose and truth

Expressing
Religious and spiritual forms of expression; questions
about identity and diversity

Living
Religious practices and ways of living; questions about
values and commitments

beliefs linked to the 99 names of Allah. Know what some
objects used by Muslims are and how they are used.

Know that Jewish people believe in God and remember
God in different ways (in mezuzah, on Shabbat etc).

Know that there are links between what is written in sacred
texts and the way believers behave.

Know some special objects in sacred places and describe
how they are used and what they mean.

Know that Christians celebrate Christmas, Easter, Harvest or
Pentecost and some ways that Eid-ul-Fitr is celebrated.

Fitr.

Know that Shabbat is a special day of the week for Jewish
people and some ways they celebrate.

Know that sacred texts contain stories that are special to
many people and need to be treated with respect.

Know that stories, objects, symbols and actions used in
sacred places show what people believe.

Know an example of a story from a Christian festival and a
Muslim festival

Reception | Know how Jesus was a good friend to others. Know that Know the good qualities of people who are special to them. | Know what makes them a good friend to others.
there are special people in all religions.
P peop & Know some religious stories and use associated vocabulary. Know what Jesus says about keeping promises and say why
Know that the Bible is a holy book. Know some religious words: God, Jesus, Bible, Muslim, this is important.
Know that the Qur’an is a holy book. Qur’an Know how some of their own feelings link to the stories
they hear.
Know that home is a place where people feel safe. . . . y
o . . Know the names of 2 special places of worship using new .
Know that religious people may have a place that is special vocabulary Know one feature of each special place.
as a place of worship. ’
Know that there are stories linked to special times in Know why a Christian festival (Christmas or Easter) is special | Know one way that a religious festival is celebrated in
different religions. to Christians and Diwali is special to Hindus. Christian and Hindu worldviews.
Know that a baptism is a celebration to welcome a new Know that other worldviews have ceremonies which
baby in the Christian worldview. welcome a new baby.
. . . Know that humans do damage and good to the natural
Know that there are different religious stories about how Know what creation stories tell believers about God and world ; 8
the world was made. humans. ‘
Know some similarities and differences between religious
communities in Britain. Use appropriate vocabulary to
describe them.
KS1 Know that Christians believe in God and follow the example | Know a story about good and bad or right and wrong from Know how what Jesus taught affects how Christians live
of Jesus. the Bible. their lives.
Y1 Knon that Muslims believe in God (Allah) and follow the_ . . Know that what the Holy Qur'an says affects how Muslims
Y2 teachings of the prophet Muhammad. Know some Muslim Know some ways that Muslims mark Ramadan and Eid-ul- live their lives

Know that there are themes of good and bad or right and
wrong in these stories.

Know that special music is used in worship and describe
how it is used and how it makes them feel.




Know some symbols of belonging from their own
experience. Know what happens at a Christian baptism and
what the actions and symbols mean. Know two ways that
people show belonging to one another when they marry.

Know a story from the Bible and the Qur’an about caring for
others and the world.

Know some ways in which believers express their identity.

Know that some believers respond to their faith by caring
for others and the world.

Know some examples of how a Christian and Muslim festival
is celebrated and describe why they matter to believers.

Know some ways in which people of different worldviews
collaborate to work together.

Know what the ‘Golden rule’ (treat others the way you want
to be treated) is and that it is a feature of all worldviews.

LKS2

Y3
Y4

Know that Jewish people believe in God and remember God
in different ways (in mezuzah, on Shabbat etc).

Know some of the ways in which Christians, Hindus and
Muslims describe God.

Know some Bible stories that inspire Christians; make
connections between them and Christian belief in creation,
the Fall and salvation. Know some examples from the Bible
that describe what God is like.

Know some ways in which Jesus’ teachings and the way
Christians live are connected. Know ways in which Holy
Week and Easter Sunday are celebrated. Know the
meanings of terms: gospel, incarnation, salvation.

Know what prayer looks like for Christians, Hindus and
Muslims. Know how practice and belief about prayer is
linked.

Know how stories, symbols and beliefs are linked for
Christians, Muslims and Hindus and that there are
similarities and differences between them.

Know that some people see life as a journey and what
some key markers are for this. Know what happens to a
Christian, Jewish and Hindu baby to welcome them into
the faith.

Know that there are actions and practices that Christians do
to show their belief, one of which is through hymns and
modern worship songs.

Know how Hindus show their faith through aims and
duties in life. Know that Hindu faith is expressed through
puja, aarti and bhajans.

Know what temptation means. Know ways in which this
can make it difficult to be good.

Know that Shabbat is a special day of the week for Jewish
people and some ways they celebrate.

Know that maintaining a faith or belief system can be hard
when life is challenging. Know how having a faith or belief
system makes a difference in the lives of believers.

Know why Christians use the Bible today.

Know what the most important parts of Easter are for
Christians and why they are significant.

Know that prayer can both comfort and challenge believers.
Know ways in which praying is similar and different between
these 3 worldviews.

Describe what is important to believers about Easter, Eid
and Holi.

Know reasons why marking milestones of life are
important to Hindus, Christians and Jewish people.

Know that being a Christian in Britain today can be
rewarding but also challenging.

Know that it may be rewarding but also challenging to be a
Hindu in Britain today.

Know that there are rules for living in each religion.

Describe their own ideas about reflection, thanksgiving and
remembrance in the light of their learning about Jewish
people.

Describe their own responses to ideas about God.

Describe why humans might do bad things and how people
try to put them right.

Describe their ideas about what the most important values
are for living today, linked to Christian ideas.

Know some ways in which festivals might affect how people
think and live.

Know that believers show commitment in their ideas
about community, belonging and belief.

Know ways in which Christians help others.

Know ways in which Hindus help others.




Know the Exodus story and that this illustrates Jewish
beliefs about God and his relationship with the Jewish
people.

Know ways in which Jewish people show their beliefs
through worship and festivals.

Know some aspects of life worth celebrating and explain
why.

UKS2

Y5
Y6

Know ways in which Christians define what God is like.

Know what Jesus said to his followers about how they
should live.

Know what Christian, Hindu and non-believers’ views are
about life after death. Know what Humanist views about
life after death are.

Know how believers feel about places of worship in
Christian, Muslim, Hindu and Jewish traditions.

Know the 5 pillars of Islam. Know how these are connected
to beliefs about god and the prophet Muhammad. Know
what forms of guidance Muslims are given in the Qur’an.

Know what is meant in Christian teaching by man being
made in the image of God and man having ‘fallen’.

Know how Christians and Muslims respond to the idea of
charity and generosity. Know that religious buildings and
religious art show devotion to a belief system.

Know the terms ahimsa, Ummah and grace and what these
mean to religious people. Know some connections
between belief in ahimsa, grace and ummah and relevant
teachings about them in scripture.

Know what racism means. Know why it is unjust. Know
examples of connections between anti-racism and religion.
Know some references to this in teaching from different
religions and worldviews.

Know some key environmental problems. Know some
important religious teachings about the Earth. Know that
there are connections between beliefs and environmental
activism.

Know ways in which believing in God might affect how
someone lives their life and ways in which not believing
might similarly affect someone.

Know what a parable is. Know ways in which they are used
as an example to Christians to live their life well.

Know some ways in which religion can help believers in
times of hardship. Know some similarities and differences
between ideas about life after death in believers and non-
believers.

Know what the most important functions are of a place of
worship within the community.

Know ways in which the Holy Qur’an is important to
Muslims.

Know some Christian and Humanist values. Know what a
moral code is and how it might present challenges.

Know the value of religious buildings and art to believers.
Know that for some believers, charity and generosity is
more important than buildings and art.

Know some ways in which being a Hindu, Christian and

Muslim in Britain today can be challenging.

Understand the consequences of racism to religious
communities.

Know what challenges are facing the planet and what some
religious responses to this are.

Know and describe some reasons why people believe and
do not believe in God. Know their own reasons for their
individual beliefs.

Know how Jesus’ teachings would influence his judgement
in a modern-day dilemma and express this clearly.

Know that the people and not just the place are important
factors in worship in a religious community.

Understand the concepts of fairness, honesty, respect,
responsibility and meaningfulness. Know how these are
expressed by Christians and Humanists.

Know ways in which religious scripture relates to religious
buildings compared with charity and generosity.

Know the importance of reducing racism.

Know some ways in which people might act to ‘save the
Earth’.
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Units of learning:
Cycle A



Prior learning EYS:

e Know that Jesus told stories

e Know that there are special people in religions.

e Know that Jesus was a good friend to others.
e Know stories connected to Christmas and Easter
e Know that the Bible is a Christian holy book
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Who is God?

Talk about simple ideas about
Christian beliefs in God and
Jesus. Describe some organised

Christian world views about God:

all-powerful, loving, close to
every person, forgiving. Use
examples of art to recognise
images and symbols that
represent God.

Key skills:
Describe, explain, analyse

RE Autumn 1A

KS1: Who is a Christian and what do they believe?

THEME: Christianity

Future learning KS2:
e Know Bible stories that inspire Christians

® Know some ways in which Jesus’ teachings and the way
Christians live are connected.

® Know how stories, symbols and beliefs are linked

o Know that there are actions and practices that Christians do to
show their belief

o Know how Christians define what God is like

e Know the concepts of man made in God’s image and ‘The Fall’

Vocabulary:
God, Jesus, Christian, vicar, Bible, pray, prayer, belief,
Christmas, Easter, resurrection, worship.

Teaching sequence for this unit of learning:

What does the Bible tell
us about God?

Share stories to show how
Christians think of God., eg: The
Book of Jonah in the Old
Testament, the Annunciation,
the Lost Son, Pentecost. Retell a
story from the Bible that shows
what Christians might think
about God.

Key Skills:
Identify, investigate and respond

What is a miracle?

Explore the concept of miracles
and use stories from a children’s
version of the Bible to describe a
miracle performed by Jesus, eg: a
parable or his resurrection.
Describe what Jesus’ miracles tell
us about him.

Key Skills:
Identify, investigate and respond
Explain

How can we learn about
right and wrong?

Investigate how Christians can
use Bible stories to learn about
how to live their life. Identify
what the stories tell us about
good and bad or right and wrong

Key Skills:

Describe, explain, analyse
Identify, investigate and respond
Explain

What is prayer?

Investigate how Christians follow
teaching from the Bible about
prayer and worship. Discuss and
identify how Christians pray.
*Note that not all Christians
practise their faith in the same
way. Analyse some prayers that
Christians use.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse




Prior learning EYS:

o |dentify a sacred text, eg: The Qur'an
® Recognise some religious places of worship
o Recall stories about special people in other religions

EREETS 0
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Who is God?

Explain that Muslims believe in
God (Allah) and follow the
teachings of Muhammad. Share
stories to show how Muslims
think of God, eg: The crying
camel, the story of the 2 brothers
or Muhammad and the cat.

Key skills:

Appreciate and appraise
Articulate beliefs, values and
commitments

RE Autumn 2 A

KS1: Who is a Muslim and what do they believe?

THEME: Islam

Future learning KS2:

® Know the ways in which Muslims describe God
o Know beliefs linked to the 99 names of Allah

o Know how stories, symbols and beliefs are linked for Muslims
o Know the 5 pillars of Islam

e Know how Muslims feel about the mosque
e Know what guidance is given in the Qur'an

Vocabulary:
God, Allah, Muslim, prophet, Muhammad, Qur'an, mosque,
calligraphy, nasheeds, Shahada, angel Jibril, Arabic
precious, prayer beads, prayer mat, rehal, compass,
headscarf, Ramadan, Eid

Teaching sequence for this unit of learning:

Who is Allah?

Look at calligraphy and listen to
nasheeds to learn about the 99
names of Allah. Share the words
of the shahada and listen to the
call to prayer.

Key Skills:
Identify, investigate and respond
Appreciate and appraise

What is the Qur’an?

Share the Muslim story of the
revelation of the holy Qur'an —
the angel Jibril revealed it to
Prophet Muhammad; how
Muslims learn Arabic to read it
and some key teachings from the
Qur'an.

Key Skills:

Appreciate and appraise
Enquire

Articulate beliefs, values and
commitments

Which objects are
important to Muslims?

Identify which objects are most
important to them. Explain why
they are precious and how this
shows. Identify objects that are
important to Muslims, eg: prayer
beads, a prayer mat, a rehal and
Qur’an, a compass, a headscarf.
Why are these important?

Key Skills:

Describe, explain, analyse
Identify, investigate and respond
Explain

How do Muslims
celebrate?

Share the experience of Muslims
during the fast of Ramadan and
the celebration of Eid-ul-Fitr.
Explore how and why Muslims
celebrate.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse




Viewley Hill Academy M Future learning KS2:
e ® e Know some Bible stories that inspire Christians

. . Creating Success e Know some ways in which Jesus’ teachings and the way
Prior learning EYS: Christians live are connected.
* Recognise some holy words, books or places of worship ® Know how stories, symbols and beliefs are linked for
e Talk about some religious stories RE Spring 1 A Christians, Muslims and Hindus and that there are
o |dentify sacred texts: The Bible and the Qur'an similarities and differences between them.
o |dentify their own feelings in the stories they hear KS1: What can we learn from sacred books?

Vocabulary:
THEME: Christianity and Islam Bible, Qur'an, Christianity, Islam, Christian, Muslim, belief,

teaching, text, sacred, special, holy, precious, respect,
respectfully, illustrated, Hebrew, language, Arabic, loyalty, love,

What do we know about Sacred
Books?

Reflect on prior learning - what are the holy
books for Christians and Muslims? Why are
they important? Investigate how these books
are used and treated: That they are very
important books and must be treated with
respect; that the Bible is translated into
many languages and beautifully illustrated,
but the Qur’an is kept in Arabic as Muslims
believe that is how it was revealed to the
prophet Muhammad.

Key skills:
Appreciate and appraise
Identify, investigate and respond

Teaching sequence for this unit of learning:

justice, truth, service, care

What do Sacred Books contain?

Read, enact and retell stories from the Bible
which show what God is like, eg: The Lost Sheep
or how people should treat each other, eg: The
Good Samaritan. Explore stories about the
prophet Muhammad, eg: The Hungry Stranger or
Muhammad and Bilal. Share an example of the
story of Noah, which appears in both the Bible
and the Qur’an and is sacred to both.

Key Skills:
Express
Describe, explain, analyse

What can Sacred Books tell us?

Discuss what lessons believers learn from
sacred texts and how to live, eg: That there is
a God who cares for all people; that loyalty,
love, justice, truth, service and care are all
important in how people live, regardless of
whether or not they have a religious belief.
Analyse these ideas for pupils’ own
worldviews, whether or not they have a
religious belief.

Key Skills:
Investigate key concepts
Articulate beliefs, values and commitments




Prior learning EYS:

o Identify a place that is special to them and say why
® Recognise some religious places of worship
o |dentify some features of sacred places

EREETS 0
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What is sacred?

Discuss how the words holy and
sacred are used to describe
special places and things which
are linked to God. Consider what
places are special and precious to
the children and their families
and why. Do they have things
that are sacred or holy?

Key skills:
Describe, explain, analyse

Enquire
Express

RE Spring 2 A

KS1: What makes some places sacred?

THEME: Christianity and Islam

Future learning KS2:

o Know how stories, symbols and beliefs are linked for Christians,
Muslims and Hindus

e Know how believers feel about places of worship in Christian,
Muslim, Hindu and Jewish traditions.

o Know that religious buildings and religious art show devotion to a
belief system.

o Know that the people and not just the place are important factors
in worship in a religious community.

o Know what the most important functions are of a place of worship

Vocabulary:

Church, chapel, cathedral, meeting house, tabernacle, altar, cross,
crucifix, font, candles, icons, baptismal pool, mosque, masjid, wudu,
calligraphy, prayer mat, prayer beads, minbar, mihrab, muezzin,

building, sacred, holy, worship,

Teaching sequence for this unit of learning:

Why is a church special?

Visit a local church. Talk to
Christians who worship there and
find out why it is important in
their lives. Take note of features,
symbols and artefacts used
within the building.

Key Skills:
Identify, investigate and respond
Enquire

Why is a mosque special?

Visit a local mosque. Talk to
Muslims who worship there and
find out why it is important in
their lives. Take note of features,
symbols and artefacts used
within the building.

Key Skills:
Identify, investigate and respond
Enquire

Why are objects sacred?

Explore the meanings of the
features, artefacts and symbols
used in the church and mosque
visited: altar, cross/ crucifix, font,
lectern, candles, baptismal pool,
pulpit and mosque/ masjid,
wudu, calligraphy, prayer mat,
prayer beads, minbar, mihrab,
muezzin. Discuss what part these
objects play in worship.

Key Skills:
Appreciate and appraise
Explain

How is Music used in
Worship?

Explore how religious believers
sometimes use music as part of
their worship, eg Christians
singing hymns or contemporary
worship songs. Discuss children’s
songs to celebrate (eg Harvest;
Christmas) and music at
weddings and funerals.

Key Skills:

Enquire

Explain

Identify, investigate and respond




Prior learning EYS:

o Know some special occasions and what features they have
o Recall stories related to religious festivals

e Say why festivals are special times

o Respond expressively to what happens at special times
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What does it mean to
belong?

Talk about people who belong to
groups and groups to which the
children may belong, eg: families,
school, classes, clubs, Recognise
symbols of belonging from
Christians and for Muslims, eg:
christening clothes, cross
necklaces; crescent star, tagiyah,
headscarf. Suggest what these
might mean to believers.

Key skills:

Describe, explain, analyse
Enquire

Express

RE Summer 1A

KS1: What does it mean to belong to a faith
community?

THEME: Christianity, Islam

Future learning KS2:

e Know why Christians use the Bible today

e Know what the most important parts of Easter are for Christians and
why they are significant.

e Describe what is important to believers about Easter, Eid and Holi.

e Know that being a Christian, a Muslim or a Hindu in Britain today can be
rewarding but also challenging.

e Know the terms ahimsa, Ummah and grace and what these mean to
religious people. Know some connections between belief in ahimsa,
grace and ummah and relevant teachings about them in scripture.

Teaching sequence for this unit of learning:

Vocabulary:
Belong, belonging, celebration, christening, baptism, agigah, tagiyah,
cross, crucifix, ring, vow, community, team, charity, Remembrance Day

How do believers belong?

Explore how Christians and
Muslims are welcomed into the
community through baptism or
dedication. Learn what the
symbols and actions mean.
Compare this with Agigah for
Muslims.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

Can we belong to someone?

Find out how people show that
they belong with another person
through a marriage or
commitment ceremony, eg
through rings, promises (vows)
made in front of others, gifts etc.
Analyse some words made in vows
and discuss their meanings.

How does it feel to belong?

Discuss with the pupils how it feels
to be together with people who all
like to do the same thing, eg:
singing as a class at school, going to
a club together, playing in a team.
Find out what is good about being
in a community and the kinds of
things Christians or Muslims do

Day .
together in community actions.
Key Skills: Key Skills:
Enquire Appreciate and appraise Key Skills:
Explain Articulate beliefs, values and Identify, investigate and respond

Express commitments

When do people belong
together?

Find out about times when
people from different religions
and non-religious people might
work together, eg: for a
community event, for charity, to
help others or on Remembrance




Prior learning EYS:

o Talk about people who are special to them
o Share places that are special to them and say why.
o Say how believers feel about their special places
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Why do we care for others?

Use Psalm 8 to demonstrate how
special God’s creation is and how
special each person is in it. Explore
Bible stories about friendship and
how these show ideas of good/bad,
right/wrong, eg 4 friends take the
paralysed man to Jesus. How do
these examples give believers a
code for living a good life?

Key skills:
Describe, explain, analyse
Express

RE Summer 2 A

KS1: How should we care for others and the world

and why does it matter?

THEME: Christianity, Islam, Judaism

Future learning KS2:

e Explore ways in which Jesus cared for others

e Recognise the values Christians believe are the most important to have.

e Express ideas about what Jesus would do in a modern-day dilemma

e Understand the challenges facing the planet and responses from
different religions

e Learn about the ecological work of religious communities.

e Discuss ideas about collaboration, activism and commitment needed at
‘Save the Earth’

Vocabulary:
Creation, Earth, planet, world, nature, code for living, serving, Zakat,
Tzedakah, Jewish, Foundation, hope, charity, care, take care of, inspire,

Golden Rule, tikkun olam, repair, consequence, future

Teaching sequence for this unit of learning:

What do other religions
say?

Learn that some religions believe
serving others and helping the poor
are important parts of believing,
eg: Zakat in Islam; tzedakah
(charity) in Judaism. Compare
these with the messages from the
Bible.

Key Skills:
Appreciate and appraise

How is care for others shown?

Find out about people who have
been inspired to care for people
because of their religious beliefs:
Mother Teresa and Dr Barnado. Find
out about The Hope Foundation in
Middlesbrough and the work they
do, inspired by Christianity.

Key Skills:
Enquire
Appreciate and appraise

What is The Golden Rule?

Look carefully at texts from
different scriptures about the
‘Golden Rule’ (treat others as you
wish to be treated). Can the
children suggest times it has / has
not been followed? Discuss if
everyone followed the Golden Rule,
how life would be better for all.

Key Skills:
Appreciate and appraise
Describe, explain, analyse

Why is it important to care?

Use Genesis 2 to explore how
believers should treat the world.
Investigate ways to care for the
Earth and think of good reasons
why this is important. Make links
with the Jewish idea of tikkun olam
(repairing the world). Why does it
matter?

Key Skills:
Identify, investigate and respond
Appreciate and appraise




Prior learning KS1:

o Learn about tzedakah (charity) in Judaism

o Make links between Genesis 2 and the Jewish idea of
tikkun olam (repairing the world)

o Explore the meaning of light in Chanuka
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What do Jewish people
believe about God?

Introduce Jewish beliefs about God;
that some Jewish people write G-d
because they do not want the name
of God to be defaced or erased
(expressed in the Shema-
Deuteronomy 6:4-9); that God is
one, creator and cares for all
people.

Key skills:
Enquire
Appreciate and appraise

LKS2: Who is Jewish and what do they

THEME: Judaism

RE Autumn 1A

Future learning UKS2:
e Give examples of rules for living from religions and suggest how they
might help believers make difficult decisions

o Express thoughtful ideas on ways in which believing in God can be
rewarding and also challenging

e Express thoughtful ideas about the impact of believing or not believing
in someone’s life.

believe?

Vocabulary:

Defaced, erased, creator, Shabbat, mezuzah, Shema, blessing, challah,
delight, reflect, consider, celebrations, Sukkot, Chanaka, menorah,
chanukiah

Teaching sequence for this unit of learning:

How do Jewish people
remember God?

Explain that Jewish people believe
in God and that they remember
God in different ways, eg: on
Shabbat; in the mezuzah. Examine
a mezuzah; how it is used to
remind Jewish people of God and
how it contains the words of the
Shema. If they kept words in their
home like this, what might they
be?

Key Skills:
Identify, investigate and respond
Appreciate and appraise

Why is Shabbat special?

Find out about what Jewish people do at home on Shabbat,
including preparation, candles, blessing the children, wine,
challah bread, a family meal and rest. Explore how some Jewish
people call it the ‘day of delight’ and celebrate God'’s creation
(God rested on the seventh day). What is good about having
days of rest when life is so busy? When does their family have a
time to rest, reflect and spend time together as a family? Why is
this important? What makes it special?

Key Skills:

Enquire

Identify, investigate and respond
Appreciate and appraise

Why is celebrating important?

Explore with the children what celebrations they
experience with family. Why is it a special time? How
does it make people happy and thoughtful? Consider
the value of celebration and remembrance in their own
lives. Learn about the festivals of Sukkot and Chanakah,
the stories associated with them and their meanings.
Learn about the menorah and how the chanukiah links
to the story of Chanukah.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse




Prior learning KS1:

o Recognise symbols of belonging from their own experience

o Explore how Christians are welcomed into the community
through baptism or dedication

o Find out how people show that they belong with another
person through a marriage or commitment ceremony
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Future learning UKS2:

Note: ‘Hinduism’ is a Western word. Hindus refer to

RE Autumn 2 A

LKS2: What does it mean to be a Hindu in

Britain today?

THEME: Hindu Dharma

lives

® Know the Five Pillars of Islam
o Consider the challenge of following the 5 pillars
o Consider what beliefs, symbols and practices are important in their own

o Investigate the attributes of the Muslim God
o Consider the importance of the Holy Qur'an
o Reflect on different forms of guidance in the Qur'an and for themselves

Vocabulary:

their tradition as ‘Sanatana Dharma’ — Eternal Way.
Hindu Dharma is a whole way of life, rather than a set

of beliefs.

How do Hindus show their
faith?

Find out about and share examples
of what Hindus do in their family
and in the mandir to show their
faith and ask good questions about
this. Eg: Murtis, puja tray, Bhavagad
Gita, OM symbol. Compare with
pupils’” own values and home
rituals.

Key skills:
Identify, investigate and respond

Describe, explain, analyse

Hindu, Hinduism, mandir, shrine, faith, murtis, puja, Bhagavad Gita, OM,
dharma, karma, devotion, punusharthas, bhajans, prashad, icon,
iconography, guide, community

Teaching sequence for this unit of learning:

Why is the Ramayana
important?

Explore the story of Rama and Sita.
Use it to learn about the concepts
of dharma, karma (and how the
game Snakes and Ladders connects
to this), devotion and good and evil

Key Skills:
Investigate key concepts
Appreciate and appraise

What are the aims of life?

Learn about the 4 Hindu
punusharthas: dharma; artha; kama;
moksha. Compare these concepts
with pupils’ own ideas and goals for
living.

Key Skills:

Appreciate and appraise
Articulate beliefs, values and
commitments

How is tradition important?

Explore the role of tradition in
Hindu communities. What do they
do together and why? Mandir,
rituals, bhajans, prashad etc. Look
at Hindu iconography — how do the
different images show different
characters and attributes of the
deities?

Key Skills:
Enquire
Describe, explain, analyse

How does being a Hindu
guide a believer?

Find out about some ways in which
Hindus make a difference in the
worldwide community. How does
their belief guide them in how they
live? Figures: Mahatma Ghandi and
Pandurang Shastri Athavale.

Key Skills:

Enquire

Express

Describe, explain, analyse
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Future learning UKS2:

Prior learning KS1:

o Know what Christians believe about God
o Share places that are special to them and say why.
o Say how believers feel about their special places

RE Spring 1 A

LKS2: What do different people believe about
God?

THEME: Christianity, Islam, Judaism

evidence

challenging

o Know the terms theist, atheist and agnostic and what these terms mean
o Give reasons why a Christian believes in God and an atheist does not
o Express Christian understanding God is like, using examples and

o Explain why believing in God is valuable to believers and why it is
e Present ideas about the impact of believing and not believing in God

e Present different ideas on what it is like to believe in God or not,
including their own ideas

Vocabulary:

Teaching sequence for this unit of learning:

How do people believe?

Discuss ways in which faith and
trust are expressed in everyday
life. Find and present ways in
which we know about
something we have not seen or
experienced for ourselves.
Study Christian Art, Muslim
calligraphy and Hindu murtis
and explore what these
representations say about God.

Key skills:
Describe, explain, analyse
Appreciate and appraise

What do people believe
about God?

Explore some ways that
religions describe the attributes
of God, with a particular focus
on God as Trinity — Father, Son
and Holy Spirit; the 99 names of
Allah and Hindu beliefs about
the Trimurti — Brahma (creator),
Vishnu (preserver) and Shiva
(destroyer).

Key Skills:
Appreciate and appraise

Faith, trust, murtis, representation, Trinity, Trimurti, Holy Spirit, Brahma,
Shiva, Vishnu, relationship, Allah, parable, text, scripture, Bhavagad Gita,
worldview, interpret, reflect, evaluate, express.

How is God shown to us?

Study narrative encounters with God, which help
believers understand His relationship with people, eg:
Moses and the burning bush; Paul’s conversion and
stories told by Jesus which teach about God, eg: the Lost
Son. Explain what these tell us about what God is like.

Study Hindu texts which describe the indescribable, eg
the poem ‘Who?’ by Sri Aurobindo and stories which
help Muslims understand the nature of God, eg: The
Night of Power.

Examine similarities and differences in these ideas.

Key Skills:
Enquire
Describe, explain, analyse

Why don’t people believe?

Explore the idea that some people
do not believe in God. Find out
some reasons why and consider
what difference this makes to
someone’s personal worldview,
reflecting on their learning about
how believers interpret the world.
Reflect collectively on pupils’ own
ideas in light of their learning.

Key Skills:
Enquire
Identify, investigate and respond

What do | think about God?

Evaluate all that they have learned
in this unit and express their own
ideas about God (whether or not
they believe) through art, music,
poetry or drama.

Key Skills:
Express
Appreciate and appraise




Prior learning KS1:

o Consider what places are special and precious

o Find out why church is important to Christians

o Find out why the mosque is important to Muslims

o Know the significance of artefacts, objects and symbols
within the church and mosque

o Discuss the role of music within worship
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Future learning UKS2:
e Explore the Muslim duty of pilgrimage and the Hindu need to worship at
a particular shrine

What is prayer?

Describe what some believers say
and do when they pray. Reflect
thoughtfully on how praying helps
believers. Consider that some
people describe themselves as
‘spiritual, not religious’ and that
they may pray in their own way.

Key skills:
Describe, explain, analyse

RE Spring 2 A

LKS2: Why do people pray?

THEME: Christianity, Islam, Hindu Dharma

e Express what is special about a place where God is ‘present’

e Learn about the destruction of the Jewish ‘House of God’ in 70CE and
find out what purpose synagogues serve in its absence

o Explore how worship is different within Christianity

e Study believers who do not attend places of worship and how this
affects their worldview

Vocabulary:

Pray, prayer, reflection, meditate, meditation, spiritual, religious, mosque,
church, shrine, temple, Qur'an, Bible, Gayatri Mantra, spontaneous,
spontaneously, inspired, value, impact, benefit, positive

Teaching sequence for this unit of learning:

What do people say in
prayer?

Discover and reflect on the
meanings of words used in the
prayers of three key religions: The
first surah of the Qur’an; the Lord’s
Prayer for Christians and the Hindu
Gayatri Mantra.

Key Skills:
Appreciate and appraise

How do believers pray?

Learn that Hindus, Muslims and
Christians might pray in many
different ways, using set forms of
words and also more spontaneously.
Examine how there are similar and
different ideas across these
worldviews about how God hears
prayers. Find out about some
symbols and prayers used by each
worldview.

Key Skills:
Enquire
Appreciate and appraise

What is prayer for?

Explore the impact of prayer: Does
it enable people to feel calm,
hopeful, inspired, close to God or
challenged? How does it do this?
Discuss and consider the impact of
praying, using some stories from
inside the religions, eg stories of
answered prayer, or the origin of
prayer in ancient India, in Jesus’
teaching or in the Holy Qur’an.

Key Skills:
Enquire
Describe, explain, analyse

Why do people pray?

Pupils will weigh up the value and
impact of the ideas from their
learning. Are there benefits in being
grateful for things? Is it positive to
think about bad things you have
done and feel sorry for? How might
it help to think about how you could
be better or how things could be
better for others? Reflect on ways in
which pupils do these.

Key Skills:

Investigate key concepts
Articulate beliefs, values and
commitments
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Prior learning KS1:

o Talk simply about what celebration means

o |dentify ways in which Christians and Muslims celebrate
festivals

o Express their own ideas about the themes of freedom,
hope and rest.

e Compare the symbol of light in the festivals of Christmas,
Diwali and Chanuka

RE Summer 1A

LKS2: Why are festivals important to religious
communities?

THEME: Christianity, Islam, Hindu Dharma,
Judaism

Future learning UKS2:

e Explore religious art and architecture to express reasons why it is
impressive

e Compare Christian and Muslim holy buildings

o Make links between Christian and Muslim ideas about generosity,
poverty and charity

e Connect ways in which art and actions can reveal what people believe
about God

Vocabulary:

Festival, celebration, event, Easter, Pentecost, Diwali, Yom Kippur,

Pesach, Eid, ritual, meaning, values, commitments, slavery, fasting,
conquer, compare, comparison, tradition, Comic Relief, community

Teaching sequence for this unit of learning:

Why are festivals important?

Build on prior learning and find out about the meanings
and stories behind key religious festivals: Easter,
Pentecost, Diwali, Yom Kippur and Pesach and Eid.
Describe how believers express meaning through

and commitments.

Key skills:
Investigate key concepts
Describe, explain, analyse

symbols, sounds, actions, story and rituals. Study the key
elements of festivals: shared values, story, beliefs, hopes

What are the important ideas?

Consider questions about the deeper
meaning of festivals, eg: Does light conquer
darkness? (Diwali) Is love stronger than
death? (Easter) Can God free people from
slavery? (Pesach) Is it good to say sorry?
(Yon Kippur) Does fasting make you a better
person? (Ramadan and Eid)

Key Skills:
Investigate key concepts
Articulate beliefs, values and commitments

What is similar and different?

Notice and draw comparisons between
festivals from different religions and the
ways in which they are celebrated. For
example, how different Christian
traditions celebrate Holy Week and the
difference between home and places of
worship.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

What is the role of modern
festivals?

Consider the role of new events, eg:
Is Comic Relief a bigger festival than
Easter? Is Christmas for Christians,
or for everyone? Are festivals still
about their real meaning or have
shops and shopping taken over?
What are the best ways to celebrate
important events and bring
communities together?

Key Skills:

Investigate key concepts
Articulate beliefs, values and
commitments
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Future learning UKS2:

Prior learning KS1:

o Explore Bible stories about friendship and how these show
ideas of good/bad, right/wrong

e Explore how Christians are welcomed into the community

RE Summer 2 A

LKS2: What can we learn from religions about

to be good.

people to behave.

e Explore the ideas of good and bad actions
o Talk about having a ‘code for living’ and how this might help Christians

o |dentify what a Humanist ‘code for living’ is and how this might help

through baptism or dedication

deciding what is right and wrong?

THEME: Christianity, Judaism, Humanism

o Explore moral concepts of fairness, truth, honesty, kindness etc
® Discuss what matters most in a list of ‘valuable things’

Vocabulary:

Teaching sequence for this unit of learning:

How does religion guide
believers?

Build on prior knowledge and
explore religious teachings which
act as guides for living, eg: the Ten
Commandments for Christians and
the golden rule for Humanists. Ask
pupils what they think people
must have been doing before to
have these rules given to them. Do
people still behave in this way?
What difference would it make if
people followed these teachings
instead?

Key skills:
Describe, explain, analyse

What is temptation?

Use religious stories (Genesis 3
and ‘The Fall’; Matthew 4 Jesus
resisting temptation to explore
the idea of temptation and how it
affects the ways in which people
choose between good and bad.

Key Skills:
Investigate key concepts

Commandments, golden rule, behave, difference, temptation, connect,
Talmud, Siddur, Beatitudes, guidance, interpret, interpretation, individual,
inspire

What is ‘a good life’?

Share teachings from different
religions that show how to live ‘a
good life’. Connect with Jewish
teachings about this, eg The
Talmud teaches that Jews should
say thank you 100 times a day
and the Siddur prayer book
contains ‘baruch atah Adonai’
prayers. Compare with Christian
teachings from Jesus on the
Beatitudes.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

How do we learn right from What can leaders

wrong? teach us?

Explore the lives of
inspirational religious
individuals eg: Desmond
Tutu. Consider how their
faith inspired and guided
them in their lives.

Discuss with the children how they
learn right from wrong. Is it always
clear? Sometimes, guidance from
religion helps people to work out
right from wrong. Is it helpful to
have this guidance? Is it sometimes
difficult to follow? Note that
religious teachings and personal
interpretation of these is different
and not every believer follows all
the guidance of their religion.

Key Skills:
Appreciate and appraise

Key Skills:
Articulate beliefs, values and
commitments
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Future learning KS3:
e Explore Aquinas’ five proofs of God’s existence, citing the conflict

between proof and faith

o Explore the Kalam argument about why God must exist

e Compare philosophical arguments with personal accounts of faith

o Consider a Buddhist response, where the idea of creator is rejected by
Buddha and the 4 Noble Truths supersede this

Prior learning LKS2:
o Know what Christians believe about God

RE Autumn 1A

o Share places that are special to them and say why.
o Say how believers feel about their special places

UKS2: Why do some people believe God exists?

THEME: Christianity

Vocabulary:

Theist, atheist, agnostic, shepherd, fortress, spirit, exist, existence,
presence, concept, creator, suffering, Genesis, literal, literally, express,
expressing, scientist, impact, affect, consider, reflect, challenge

Teaching sequence for this unit of learning:

How many people believe?

Describe the terms theist, atheist
and agnostic and understand what
they mean. Use p5 of the syllabus
to analyse how many people
believe in God locally and discuss
why. Compare this with agnostic
and atheist views.

Key skills:
Describe, explain, analyse

What is the nature of God?

Clarify the Christian beliefs about
God, building on prior learning
from LKS2. Examine names and
metaphors for God in the Bible,
eg: God is light, shepherd, mighty,
fortress, father, spirit son. If this
God exists, what difference would
he make to the way people live?

Key Skills:
Investigate key concepts

Why do people believe?

Explore reasons why people do
or do not believe in God, eg:
family background, religious
experience of ‘a presence’ or an
answered prayer and the
concept that there is a creator
for all the varied and wonderful
things on Earth. Alternatively,
many would say that the
suffering on earth is evidence of
no God.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

Why is creation important?

Consider the ways that Christians
read the Genesis account of
creation. Explore why some
Christians read it literally; many
read it as expressing some truths
about God and people but do not
read it literally. Find out about
Christians who are also Scientists,
eg: Jennifer Wiseman, John
Polkinghorne, Denis Alexander.

Key Skills:
Investigate key concepts
Enquire

Does believing make a
difference?

Invite an agnostic, atheist and
Christian into school to talk
about their ideas about God
and reasons for it. Consider
what impact believing in God
may have on someone’s
everyday life. Reflect on the
challenges of believing in
Britain today.

Key Skills:
Appreciate and appraise
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Prior learning LKS2:

attributes of God

e Explore some ways that religions describe the

RE Autumn 2 A

UKS2: What do religions say to us when life gets

hard?

THEME: Christianity, Hindu Dharma, Humanism

Future learning KS3:

o Explain how beliefs about death have an impact on how someone lives
their life

o Judge the importance of this life compared to the hope of an afterlife

e Account for the origins of beliefs regarding the possibility of life after
death

o Evaluate the impact of differing views on life after death on how
individuals live their Earthly life.

Vocabulary:
Define, clarify, terminology, salvation, heaven, reincarnation, suffering,

comfort, comforting, bereaved, bereavement, purpose, membership,
community, encourage, encouragement, judgement, salvation, karma,
soul, samsara, moksha, consciousness

What happens after we
die?

Pupils to raise thoughtful
questions about the enquiry: life,
death and what matters most.
Define what is meant by life after
death? Clarify terminology
salvation, heaven, reincarnation.
Reflect on how ‘big questions’ like
these do not have easy answers
and that people will all offer
different ideas about life, death
and suffering.

Key skills:

Investigate key concepts
Enquire

Describe, explain, analyse

Teaching sequence for this unit of learning:

What is life after death?

Introduce the idea that most
religious traditions teach about
some form of life after death,
which can be a comfort to people
if they face suffering or if they
are bereaved. Teach that for
many non-religious people,
death is simply the end of life
and there is nothing beyond that.

Key Skills:
Investigate key concepts
Identify, investigate and respond

How can religion help people?

Explore ways in which religion can
help people to live, even when times
are difficult, eg: through prayer,
giving a sense of purpose, a guide to
deciding right from wrong,
membership of a caring community,
opportunities to celebrate together.
Ask believers how their faith has
helped them in difficult times and
how it encourages them to enjoy life
too.

Key Skills:

Investigate key concepts
Enquire

Describe, explain, analyse

What do different religions
believe?

Learn key concepts about life after
death in Christianity: Judgement,
heaven, salvation through Jesus;
Hinduism: karma, soul, samsara,

reincarnation, moksha and Humanism:

death marks the end of human

consciousness and there is no afterlife.

Key Skills:
Identify, investigate and respond
Appreciate and appraise

What does the afterlife
look like?

Study examples of ‘art of heaven’
in which religious believers
imagine the afterlife; explore how
these art works reflect Christian,
Hindu and non-religious beliefs.
Ask pupils to respond with
artwork of their own. How do
ideas about life after death help
people in difficult times?

Key Skills:
Appreciate and appraise
Articulate beliefs, values and




Prior learning LKS2:

This is a standalone unit, engaging pupils in enquiry and
personal reflection on the enquiry question. Learning
resources are supported by NATRE.
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Future learning KS3:

in Britain today

** Note: Although the unit uses NATRE resources, teachers will
be mindful of the school curriculum and exercise discretion in

their use.

RE Spring 1 A

UKS2: What can be done to reduce racism? Can

religion help?

THEME: Christianity, Islam, Hindu Dharma,
Judaism

teenagers

o Explain how Muslim, Buddhist and/or Sikh teenagers express their faith
o Give examples of challenges faced by Muslim, Buddhist and/or Sikh
o Explain how ancient practices still sustain believers.

o Investigate and explain what Muslim, Sikh or Buddhist teenagers say
about Western values and express their own views

Vocabulary:

Racism, anti-racism, personal response, feeling, thoughtful, saint, analyse,
represent, golden rule, silver rule, mindset, perspective, persuade,
persuasion, persuasive, speech, express, vision, unites, divides, gallery,
gallery label, intent, intend, intention

Teaching sequence for this unit of learning:

What is racism?

Use NATRE resources ‘What can we
learn from 6 examples. Examine
examples of scripture from Islam,
Hinduism, Christianity and discuss how
these relate to the way we should
treat one another. Respond with their
own ideas to questions such as ‘Which
of these responses to racism is the
worst for the victim? Show
understanding of the question and
offer thoughtful answers.

Key skills:
Investigate key concepts
Describe, explain, analyse

What does the Bible say?

Use NATRE resource ‘How did Saint
Peter learn that God has no
favourites?’ Study different
interpretations of the story from the
Bible (Acts 10) and analyse which
they think represents the message
intended. Articulate their personal
responses thoughtfully. Examine the
work of other pupils and design their
own poster with the key message of
the lesson.

Key Skills:
Investigate key concepts
Appreciate and appraise

Can following the Golden Rule
reduce racism?

Use NATRE resource ‘The golden
rule and the silver rule’. Examine
what these mean and ask pupils to
articulate their own responses to
them. If racism starts in the mind,
how can people change their
mindset?

Key Skills:

Investigate key concepts
Enquire

Articulate beliefs, values and
commitments

What do other religions say?

Use NATRE resource ‘anti-racist people
from different religions’. Use examples
of Hany el Banna (Muslim); Laura Marks
(Jewish) and Asha Kowtal (Hindu) to
explore their work on anti-racism from
their own religious perspectives. Ask
pupils to select what they think of as
the most powerful persuasion and
write a brief speech for them, using
their key ideas.

Key Skills:

Investigate key concepts
Appreciate and appraise
Articulate beliefs, values and
commitments

How can | express my own
vision?

Use NATRE resource entitled as
above. Use quote from MP Jo Cox:
‘There is far more that unites us than
divides us’ as a stimulus for the
children’s work. Examine pieces by
children through the Spirited Arts
Gallery and present their own anti-
racist piece of artwork and write a
short gallery label, explaining the
intention of their work.

Key Skills:
Articulate beliefs, values and
commitments




Prior learning LKS2:

faith

beliefs and teachings

o Recognise and give examples of what Christians and
Hindus do at home and in the church/ temple to show their

o Make connections between Christian and Hindu actions,

® Suggest reasons why being a Christian/ Hindu is a good
thing and why it is hard in Britain today.
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Future learning KS3:

in Britain today

RE Spring 2 A

UKS2: What does it mean to be a Muslim in Britain

today?

THEME: Islam

teenagers

o Explain how Muslim, Buddhist and/or Sikh teenagers express their faith
o Give examples of challenges faced by Muslim, Buddhist and/or Sikh
e Explain how ancient practices still sustain believers.

® Investigate and explain what Muslim, Sikh or Buddhist teenagers say
about Western values and express their own views

Vocabulary:

Population, identify, identification, community (ummah), culture, ibadah,
shahada, salat, sawm, zakat, hajj, pillars, influence, impact, challenge,
value, values, beliefs, Qur'an, revealed, surah, prophet, Muhammad,
sunnah, hadith, architecture, customs, practices

Teaching sequence for this unit of learning:

How many people are Muslim
in Middlesbrough?

Use the data in the syllabus to
demonstrate to the children the
relative numbers of Muslims and other
religions and worldviews in their town.
Did they realise what a big community
this was in Middlesbrough? Talk about
the information and what this means
for non-Muslims in understanding the
culture of the town they live in.

Key skills:
Investigate key concepts
Describe, explain, analyse

What are the Five Pillars?

Describe the five pillars as an
expression of ibadah (service):
Shahada, salat, sawm, zakat, hajj.
Understand what each one means
and how it is manifested in the
everyday lives of Muslims. How do
these pillars influence the lives of
Muslims? What impact does it have
on every moment? Every day? Every
year? A lifetime?

Key Skills:

Enquire

Investigate key concepts
Appreciate and appraise

Is following the Five Pillars
easy to do?

Discuss the value and challenge for
modern Muslims of following the
Five Pillars; how they might make a
difference to individuals and to their
community (ummah)Iinvestigate how
they are practised today, noting that
not all Muslims practise all Pillars.
Consider what beliefs, values and
practices are important in the pupils’
own lives.

Key Skills:

Appreciate and appraise
Articulate beliefs, values and
commitments

Why is the Qur'an important?

Consider the importance of the Qur'an for
Muslims: how it was revealed to the
Prophet Muhammad, how it is used, treated
and learnt. Study examples of stories and
teachings, eg: Surah 1 (al-Fatihah), Surah 17
(the Prophet’s Night Journey). Find out
about forms of guidance for Muslims
outside the Qur’an, eg Sunnah (practices
and customs) and Hadith (sayings and
actions of the prophet Muhammad). Reflect
on what guidance helps them as individuals.

Key Skills:
Investigate key concepts

Appreciate and appraise
Articulate beliefs, values and commitments

What is the role of the
mosque?

Investigate the design and purpose
of a mosque/ masjid and explain
how and why the architecture and
customs (eg wudu in preparation for
prayer), reflect Muslim beliefs.

Key Skills:
Investigate key concepts
Appreciate and appraise
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Prior learning LKS2:

o How do examples from scripture give believers a code for
living a good life?

e Compare how serving others and helping the poor in Islam
and Judaism are similar / different from the Bible.

e Learn about people who have been inspired to care for
others because of their religious beliefs

e Investigate ways to care for the Earth and think of good
reasons why this is important.

RE Summer 1A

UKS2: What matters most to Christians and
Humanists?

THEME: Christianity, Humanism

Future learning KS3:

o Respond thoughtfully to religious and non-religious sources of moral
guidance

o Give examples of how religious and non-religious principles guide
people in living good lives

o Weigh up the value of religion in benefitting individuals and society

Vocabulary:
Define, definition, rank, decide, decision, image, code for living, guidance,
Christian, Humanist, value, values, valuable, influence, impact, difference,

peace, freedom

Teaching sequence for this unit of learning:

How do we define good and
bad?

Talk about the kinds of behaviour they
know (from life, from TV, films etc)
which are bad and rank these ideas.
Give reasons for their decisions.
Reflect on why people do more bad
things than good. Make a link with
Christian belief that people are made
in the image of God (Genesis 1:28) and
also The Fall (Genesis 3). Why do
Christinas think this explains why
people are good and bad?

Key skills:
Investigate key concepts
Describe, explain, analyse

What is a code for living?

Talk about how having a code for
living might help people to be good.
Talk about the difference between
those with religious guidance
(Christians) and those with none
(Humanists).How do they decide on
what is right and wrong? Pupils
reflect on their own moral guidelines
and where these have come from.

Key Skills:

Enquire

Articulate beliefs, values and
commitments

What do Humanists say?

Examine a Humanist code for living:
Be honest, use your mind, tell the
truth, do to others as you would like
them to do to you. How does this
help people to behave in a good
way? What would a Humanist street,
town or country look like?

Key Skills:

Enquire

Investigate key concepts
Articulate beliefs, values and
commitments

How do we decide what matters?

Discuss what matters most by ranking,
sorting and ordering a list of ‘valuable
things’: Family, friends, phones, pets, God,
being safe, being clever, being beautiful,
being good, sport, music, worship, love,
honesty, other people. Encourage pupils to
consider why they hold the values they do
and how these values make a difference to
their lives.

Key Skills:

Investigate key concepts

Appreciate and appraise

Articulate beliefs, values and commitments

What matters most?

Consider important questions about
values, eg : Is peace more valuable
than money? Is love more important
than freedom? Is thinking bad
thoughts as bad as acting on them?
Notice and discuss that values can
clash and that always doing the right
thing can be difficult. How do pupils
decide for themselves?

Key Skills:
Investigate key concepts
Describe, explain, analyse
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Prior learning KS1 only:
o Investigate ways to care for the Earth and think of good
reasons why this is important.

RE Summer 2 A
UKS2: Green religion? What do religious and non-

religious worldviews teach about caring for the
Earth?

THEME: Christianity, Islam, Hindu Dharma, Judaism

Future learning KS3:

o Offer a justified view of the difference it makes to believers to follow
key concepts, eg: impermanence and the self; Messiah and
atonement; Torah and God’s chosen people; ijtihad and submission
or naam simran and sewa.

Vocabulary:

Case study, Greta Thunberg, deduce, worldview, extinction, environment,
environmental, crisis, pollute, pollution, khalifa, stewardship, Bhumi, Tu
B’Shevat, connect, sacred, Jewish Ecological Coalition, Islamic Relief,
Operation Noah, impact, tradition, activist, activism, spiritual, re-balance,

damage, exploit

Teaching sequence for this unit of learning:

Who is Greta Thunberg?

Use a case study of Greta Thunberg to introduce
the issue of climate justice. From her story, what
can pupils deduce about her worldview? What
matters most to her? Greta is non-religious. Use
this knowledge to explore key questions, eg:
Whose world is it? Why do humans pollute their
own planet? Why does extinction matter? Who is
most at risk from environmental change? How can
we better look after our planet?

Key skills:

Investigate key concepts

Describe, explain, analyse

Articulate beliefs, values and commitments

What do religions say?

Learn in detail about the key
concepts of: khalifa (Islam),
stewardship (Christianity), Bhumi
(goddess in Hindu dharma) and Tu
B’Shevat (Jewish) which have

implications for the care of the Earth.

Connect these ideas to words from
sacred texts.

Key Skills:
Enquire
Appreciate and appraise

Should religion be greener?

Learn about the work of projects
such as the Jewish Ecological
Coalition, Islamic Relief’s tee-
planting and the Christian Operation
Noah. Consider why these
organisations may need to have a
greater impact on their respective
religious traditions more strongly.

Key Skills:
Describe, explain and analyse

How effective is activism?

Learn about some activist protests and
actions. What are the spiritual roots behind
such action? What impacts can they have?
Discuss what must happen for people and
the planet to survive and re-balance the
ways in which humans have exploited the
Earth.

Key Skills:

Enquire

Express

Articulate beliefs, values and commitments
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Units of learning:
Cycle



Prior learning EYs:

o Talk about the Bible being the Christians’ holy book which
helps them to understand more about God

e Meet a person with a religious faith

o Find out about special places for believers: church

o Learn about major religious festivals — Christmas, Easter,
Diwali
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RE Autumn 1B
KS1: Who is a Christian and what do they believe?

THEME: Christianity

Future learning LKS2

o |dentify beliefs about God that are held by Christians, Hindus and
Muslims

o Introduce the idea that the Bible is the basis for Christian teachings

o Recall stories of Jesus as an inspirational figure

o Find out about the impact that believing in God can have on a
Christian’s life

o Describe some examples of what Christians do to show their faith, and
make connections with some Christian beliefs and teachings

Vocabulary:

God, Jesus, Christian, Bible, parable, miracle, teaching, lesson, believers,
important, importance, people in need, perform, live, life, prayer,
worship, pray, kind, kindly, kindness, practise, faith, different, difference,
reflect, idea, opinion, symbol, image, express, gallery note, enquiry

Teaching sequence for this unit of learning:

How do Christians know God?

Build on EYs learning about the Bible.
Share stories from the Bible to show
how Christians think of God, eg: Jonah
in the Old Testament and the lost son
(Luke 15:11-32). Analyse what these
stories tell believers about what God is
like, eg: All-powerful, loving, forgiving.

Key skills:
Investigate key concepts
Describe, explain, analyse

What do Christians believe?

Using a children’s Bible, share stories about the
importance of Jesus to Christians, eg a parable, a
miracle, a teaching of Jesus’. Link to these stories to
describe some beliefs that Christians hold about Jesus,
eg: He was kind to people in need, he performed
miracles, he is the son of God.

Key Skills:

Enquire

Appreciate and appraise
Describe, explain, analyse

What does the Bible teach?

Investigate how Christians follow teaching from
the Bible about how to live their lives, eg: prayer
and worship, treating others kindly. Hear and
think about some Christian prayers. Note that
not all Christians practise their faith in the same
ways.

Key Skills:
Enquire
Appreciate and appraise

Where is God?

Ask pupils to reflect on their learning about the
nature of God from the perspective of Christians.
Develop their own ideas and opinions about who
God is to them and whether or not they believe.
Look at examples of symbols and images used to
represent God. Ask pupils to express their ideas in
art work and gallery notes in response to the
enquiry question: Where is God?

Key Skills:
Articulate beliefs, values and commitments
Express
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Prior learning EYs:

Diwali

o Talk about the Bible being the Christians’ holy book which
helps them to understand more about God

e Meet a person with a religious faith

o Find out about special places for believers: church

e Learn about major religious festivals — Christmas, Easter,

Creating Success

THEME: Islam

RE Autumn 2 B

KS1: Who is a Muslim and what do they believe?

Future learning LKS2

o Study Muslim calligraphy and explore what these representations say
about God.

e Find and present ways in which we know about something we have not
seen or experienced for ourselves.

o Explore some ways that religions describe the attributes of God, eg the
99 names for Allah

o Explore Muslim teachings about God, eg The Night of Power

Vocabulary:
God, Allah, Muslim, prophet, Muhammad, Qur’an, mosque, calligraphy,

nasheeds, Shahada, angel Jibril, Arabic precious, prayer beads, prayer
mat, rehal, compass, headscarf, Ramadan, Eid

Teaching sequence for this unit of learning:

How do Muslims know God?

Share stories that help to show how
Muslims think of God (Allah)and how
following God shows them the way to
behave, eg: Muhammad and the cat,
and The Crying Camel.

Key skills:
Investigate key concepts
Describe, explain, analyse

What do Muslims believe?

Describe one of the beliefs that Muslims hold about
God through the tawhid (there is a single, invisible
God). Note how this links to the idea that Muslims
never try to draw God or any figures from their
worldview. Study examples of calligraphy , eg some of
the 99 names of Allah and watch ‘l am a Muslim’ by
Zain Bikha on YouTube. Discuss what these examples
show us about being a Muslim.

Key Skills:
Investigate key concepts
Appreciate and appraise

What is it like to be a Muslim?

Talk to other pupils who are Muslim about what
practices they follow and how they conduct their
faith every day, eg: prayers, mosque, masjid,
halal food, fasting during Ramadan and
celebrating Eid. For non-Muslim pupils, consider
how being a Muslim may be different from their
own experience and any ways in which it is
similar.

Key Skills:

Enquire

Appreciate and appraise

Articulate beliefs, values and commitments

What is precious?

Ask pupils to identify objects which are precious and
special to them and ask them to articulate why they
feel this way about them. How does their
preciousness show in what you do and how you
treat these objects? Explore with pupils some items
from a Muslim’s life which are precious and why, eg:
The Holy Qur’an, prayer mat, the mosque. Why are
these important?

Key Skills:
Express

Articulate beliefs, values and commitments
Appreciate and appraise




Prior learning EYS:

® Recognise some holy words, books or places of worship
® Talk about some religious stories

o |dentify sacred texts: The Bible and the Qur’an

o |dentify their own feelings in the stories they hear
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What are Sacred Books?

Explore what a story is and why
we enjoy them. What different
kinds of stories can the children
think of? Introduce the idea
that a parable is a special kind
of story with a deeper
meaning. Explain that some
books are more than special;
they are sacred, which means
that people believe they came
from God. Reflect on prior
learning - what are the holy
books for Christians and
Muslims?

Key skills:

Appreciate and appraise
Identify, investigate and
respond

RE Spring 1B
KS1: What can we learn from sacred books?

THEME: Christianity and Islam

Teaching sequence for this unit of learning:

Future learning KS2:

e Know some Bible stories that inspire Christians

e Know some ways in which Jesus’ teachings and the way
Christians live are connected.

e Know how stories, symbols and beliefs are linked for Christians,
Muslims and Hindus and that there are similarities and
differences between them.

Vocabulary:

Bible, Qur’an, Christianity, Islam, Christian, Muslim, belief,
teaching, text, sacred, special, holy, precious, respect,
respectfully, illustrated, Hebrew, language, Arabic, loyalty, love,
justice, truth, service, care

How are Sacred Books
treated?

Revisit the holy books for Christians
and Muslims. Investigate how these
books are used and treated: That
they are very important books and
must be treated with respect; that
the Bible is translated into many
languages and beautifully
illustrated, but the Qur’an is kept in
Arabic as Muslims believe that is
how it was revealed to the prophet
Muhammad.

Key Skills:
Appreciate and appraise
Describe, explain, analyse

What do Sacred Books contain?

Read, enact and retell stories from the Bible
which show what God is like, eg: The Lost
Sheep or how people should treat each
other, eg: The Good Samaritan. Explore
stories about the prophet Muhammad, eg:
The Hungry Stranger or Muhammad and
Bilal. Share an example of the story of Noah,
which appears in both the Bible and the
Qur’an and is sacred to both.

Key Skills:
Express
Describe, explain, analyse

What can Sacred Books tell us?

Discuss what lessons believers learn from
sacred texts and how to live, eg: That there is
a God who cares for all people; that loyalty,
love, justice, truth, service and care are all
important in how people live, regardless of
whether or not they have a religious belief.
Analyse these ideas for pupils’ own
worldviews, whether or not they have a
religious belief.

Key Skills:
Investigate key concepts
Articulate beliefs, values and commitments




Prior learning EYS:

o Identify a place that is special to them and say why
o Recognise some religious places of worship
o |dentify some features of sacred places
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RE Spring 2 B
KS1: What makes some places sacred?

THEME: Christianity and Islam

Future learning KS2:

e Know how stories, symbols and beliefs are linked for Christians, Muslims and
Hindus

o Know how believers feel about places of worship in Christian, Muslim, Hindu
and Jewish traditions.

o Know that religious buildings and religious art show devotion to a belief
system.

o Know that the people and not just the place are important factors in worship
in a religious community.

e Know what the most important functions are of a place of worship within

Vocabulary:

Church, chapel, cathedral, meeting house, tabernacle, altar, cross, crucifix,
font, candles, icons, baptismal pool, mosque, masjid, wudu, calligraphy, prayer
mat, prayer beads, minbar, mihrab, muezzin, building, sacred, holy, worship,

Teaching sequence for this unit of learning:

What is sacred?

Reflect on prior learning that the
words holy and sacred are used
to describe special places and
things which are linked to God.
Talk about why it is important to
show respect for other people’s
precious or sacred belongings,
including having clean hands or
dressing in a certain way.

Key skills:
Describe, explain, analyse

Why is a church
special?

Visit a local church. Talk to
Christians who worship there
and find out why it is
important in their lives. Take
note of features, symbols and
artefacts used within the
building.

Key Skills:

Identify, investigate and
respond

Enquire

Why is a mosque special?

Visit a local mosque. Talk to
Muslims who worship there and
find out why it is important in
their lives. Take note of features,
symbols and artefacts used
within the building.

Compare similarities and
differences between the 2 sacred
places visited.

Key Skills:
Identify, investigate and respond

Enquire
Express

Why are objects sacred?

Explore the meanings of the
features, artefacts and symbols
used in the church and mosque
visited: altar, cross/ crucifix, font,
lectern, candles, baptismal pool,
pulpit and mosque/ masjid,
wudu, calligraphy, prayer mat,
prayer beads, minbar, mihrab,
muezzin. Discuss what part these
objects play in worship.

Key Skills:
Appreciate and appraise
Explain

What is special and what
is sacred?

Reflect on the enquiry question:
What makes some places sacred?
Explore the difference between
special and sacred objects.
Reflect on whether they have
things in their life that are special
or sacred. Are they treated or
regarded differently?

Key Skills:

Enquire

Explain

Identify, investigate and respond
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Future learning KS2:

Prior learning EYS: e Consider the meanings behind key religious festivals

e Know some special occasions and what features they have

RE Summer 1B
e Describe how believers express the meanings of these festivals through

o Recall stories related to religious festivals symbols, sounds, stories and actions
) )

KS1: How and why do we celebrate special and sacred

e Say why festivals are special times .
times?

e Respond expressively to what happens at special times

e Describe what is important to believers about Easter, Eid and Holi.
e Consider deeper meanings about the festivals

o Explore the benefits of celebrations to religious communities

THEME: Christianity, Islam

Vocabulary:
Festival, celebrate, celebration, anniversary, remembrance, Holy Week,
Eid-ul-Fitr, Ramadan, practice, meaning, value, theme, freedom, hope,

Is celebrating important?

Consider with pupils the value
and importance of celebrating
and remembrance, eg: birthdays,
Christmas, anniversaries of good
and/or bad events in their own
lives. What feelings are
associated with these times?
How are they recognised in
families and the community?

Key skills:
Describe, explain, analyse
Express

rest, light, Easter, Chanuka, Jewish, Diwali, Hindu,

Teaching sequence for this unit of learning:

Why is Easter an important
festival for Christians?

Revisit learning about Christmas.
Learn about Easter as the most
important Christian festival and
the meaning behind it. Consider
Jesus’ actions in Holy Week and
how these are shown in how
Christians celebrate Easter.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

Why is Eid important to
Muslims?

Learn about how and why Muslims
celebrate Eid-ul-Fitr as the end of
the month of fasting (Ramadan).
Find out what happensin a
Muslim household at Eid.

Key Skills:
Enquire
Appreciate and appraise

What are festivals for?

Discuss the festivals studied with
the children. Which of the practices
and customs do they like? Reflect
on the key ideas of rest, freedom,
hope and self-control. What do
these mean to the pupils? How do
they demonstrate these values in
their lives?

Key Skills:

Articulate beliefs, values and
commitments

Express

Why is light important ?

Compare the symbol of light in
the festivals of Christmas, Diwali
(prior learning) and Chanuka
(new learning). Explore how light
means different things to
believers in different
communities.

Key Skills:
Identify, investigate and respond




Prior learning EYs:

o Give examples of special occasions
o Recall simple stories connected to Christmas
o Know that the Bible is a holy book for Christians
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KS1: Who is Jewish and what do they believe?

THEME: Judaism

RE Summer 2B

® Give examples of rules for living from religions and suggest how they
might help believers make difficult decisions

e Express thoughtful ideas on ways in which believing in God can be
rewarding and also challenging

o Express thoughtful ideas about the impact of believing or not believing
in someone’s life.

Vocabulary:
Defaced, erased, creator, Shabbat, mezuzah, Shema, blessing, challah,
delight, reflect, consider, celebrations, Sukkot, Chanukah, menorah,

Teaching sequence for this unit of learning:

What do Jewish people
believe about God?

Introduce Jewish beliefs about God;
that there is one God, that he is a
creator and cares for all people.
Explain that Jewish people only
follow the teachings of the Old
Testament in the Bible. Revisit prior
learning on special and precious
items in the home and how
celebrating together makes people
feel.

Key skills:
Enquire
Express

How do Jewish people
remember God?

Explain that Jewish people
remember God in different ways,
eg: on Shabbat; in the mezuzah.
Look inside a mezuzah; how it is
used to remind Jewish people of
God and how it contains the words
of the Shema. If the children kept
words in their home like this, what
might they be?

Key Skills:
Identify, investigate and respond
Appreciate and appraise

Why is Shabbat special?

Find out about what Jewish people do at home on Shabbat,
including preparation, candles, blessing the children, wine,
challah bread, a family meal and rest. Explore how some Jewish
people call it the ‘day of delight’ and celebrate God'’s creation
(God rested on the seventh day). What is good about having
days of rest when life is so busy? When does their family have a
time to rest, reflect and spend time together? Why is this
important? What makes it special?

Key Skills:
Enquire
Identify, investigate and respond

Why is celebrating important?

Revisit with the children what they celebrate and how
they celebrate with family. What makes it a special
time? How does it make people happy and thoughtful?
Learn about the festivals of Sukkot and Chanukah, the
stories associated with them and their meanings. Learn
about the menorah and the story of Chanukah.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse
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Future learning UKS2:

e Examine Jesus’ mission and find examples of where he achieved this

o Look at examples in Jesus’ teaching of how he showed Love,
Forgiveness, Generosity, Justice and farness

o Apply the premise ‘What would Jesus do?’ to some modern dilemmas

Prior learning KS1:
o Share stories about the importance of Jesus to Christians
o Describe what Jesus’ miracles tell us about him.

RE Autumn 1B

LKS2: Why is Jesus inspiring to some people?
e Investigate how Christians follow teaching from the Bible Y piring peop

about prayer and worship.

THEME: Christianity

Vocabulary:

Inspire, inspirational, characteristics, role-model, Holy Week, Easter,
palms, Palm Sunday, Maundy Thursday, Good Friday, Easter Sunday,
incarnation, salvation, resurrection, forgive, forgiveness, gratitude,

Why are people inspiring?

Explore what makes someone
inspirational, identifying
characteristics of a good role
model. Reflect on stories about
Jesus shared in prior learning and
link words and actions of Jesus
which continue to inspire, eg:
two debtors, the unforgiving
servant, the good Samaritan.

Key skills:
Describe, explain, analyse
Express

prayer, worship, Holy Spirit

Teaching sequence for this unit of learning:

Is Holy Week inspiring?

Build on prior learning to explain
why Holy Week and the events of
the Easter story are so important
to Christians, eg: Palm Sunday:
waving palms, Maundy Thursday:
washing feet, Good Friday:
sorrow, dark churches on
Saturday, Light and celebration on
Sunday. Note that celebrations
vary between different groups of
Christians.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

What is good about Good
Friday?

Explore the enquiry question. Use
the terms incarnation (Jesus as
God as a human) and salvation
(Jesus’ death and resurrection
opens up a way to be forgiven and
be close to God).

Key Skills:
Enquire
Appreciate and appraise

How does Jesus inspire
Christians?

Find out how Jesus has inspired
some contemporary inspirational
Christians, such as Joyce Meyer.
How do Christians show gratitude
by prayer, worship, teaching about
Jesus, caring for others?

Key Skills:
Identify, investigate and respond
Explain

Why is the Holy Spirit
important?

Introduce the belief that
Christians cannot be entirely
good, so they rely on the Holy
Spirit to help them follow Jesus’
teachings and be more like him.
("Fruit of the Spirit’ Galatians
5:22-23)

Key Skills:
Identify, investigate and respond
Appreciate and appraise




Viewley Hill Academy M
e @

Creating Success

Prior learning KS1:

e Recognise symbols of belonging from Christians

e Explore how Christians are welcomed into the community
through baptism or dedication.

e Find out what is good about being in a community and the

Future learning UKS2:

RE Autumn 2B

kinds of things Christians do together in community today?

actions

THEME: Christianity

e Examine how Muslims live their lives according to the Five Pillars

o |dentify some challenges for Muslims in modern Britain

e Understand the importance of the Qur’an for Muslims

o Explain how the architecture and customs of the mosque show Muslim’s
beliefs

LKS2: What does it mean to be a Christian in Britain

Vocabulary:

Cross, crucifix, Bible, grace, prayers, church, charity, practices, faith,
community, noticeboard, Baptist, Catholic, Methodist, Anglican, Church
of England, fundraiser, fundraising, event, worldwide, Christian Aid, Pope
Leo XIV, fellowship, Christian

How do Christians show
their faith?

What objects might be found in a
Christians home that shows their
faith? Eg: cross, Bible, picture of
the holy family. What might
Christians do during the week to
show their faith? Eg, grace
before meals, prayers, give
money to charity, attend church.
Which objects and practices are
most important and why?
Compare these objects and
practices with those of pupils.

Key skills:
Enquire
Describe, explain, analyse

Teaching sequence for this unit of learning:

What influence does the
church community have?

Explore what some Christians do
to show their faith within their
church communities. Examine
church noticeboards from 2
different churches (Baptist,
Catholic , Methodist etc) and

compare activities happening, eg:

school, prayer groups, girls/boys
brigade etc.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

How do Christians help in
the community?

Choose 2 different churches and
examine how they are involved in
their local communities, eg
Toddler group, cake sales, charity
fundraising etc. Why do Christians
do these things to help? Compare
with events the children are
involved in, eg: charity fundraisers,
singing at the care home etc.

Key Skills:
Enquire
Explain

How do Christians help
worldwide?

How do Christians make a
difference to the world
community? Look at examples of
the Pope, Loretta Minghella
(Director of Christian Aid). Are
there local Christians also fighting
for justice or improving the lives of
others?

Key Skills:
Identify, investigate and respond
Explain

How do Christians show
their faith in other ways?

Talk about how Christians
practise their faith in many
different ways. For some, it is
about Christian fellowship, for
others, believing is key, while
others may believe making the
world a fairer place is most
important. What would pupils
say makes someone a Christian
and why?

Key Skills:
Identify, investigate and respond
Explain




Prior learning KS1:

o Recognise symbols of belonging from their own experience

o Explore how Christians are welcomed into the community
through baptism or dedication

o Find out how people show that they belong with another
person through a marriage or commitment ceremony
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Future learning UKS2:

How do Hindus show their
faith?

Find out about and share examples
of what Hindus do in their family
and in the mandir to show their
faith and ask good questions about
this. Eg: Murtis, puja tray, Bhavagad
Gita, OM symbol. Compare with
pupils’ own values and home
rituals.

Key skills:
Identify, investigate and respond
Describe, explain, analyse

RE Spring 1 B

LKS2: What does it mean to be a Hindu in

Britain today?

THEME: Hindu Dharma

lives

o Know the Five Pillars of Islam
o Consider the challenge of following the 5 pillars
o Consider what beliefs, symbols and practices are important in their own

o Investigate the attributes of the Muslim God
o Consider the importance of the Holy Qur'an
o Reflect on different forms of guidance in the Qur'an and for themselves

Vocabulary:

Hindu, Hinduism, mandir, shrine, faith, murtis, puja, Bhagavad Gita, OM,
dharma, karma, devotion, punusharthas, bhajans, prashad, icon,
iconography, guide, community

Teaching sequence for this unit of learning:

Why is the Ramayana
important?

Explore the story of Rama and Sita.
Use it to learn about the concepts
of dharma, karma (and how the
game Snakes and Ladders connects
to this), devotion and good and evil

Key Skills:
Investigate key concepts
Appreciate and appraise

What are the aims of life?

Learn about the 4 Hindu
punusharthas: dharma; artha; kama;
moksha. Compare these concepts
with pupils’ own ideas and goals for
living.

Key Skills:

Appreciate and appraise
Articulate beliefs, values and
commitments

How is tradition important?

Explore the role of tradition in
Hindu communities. What do they
do together and why? Mandir,
rituals, bhajans, prashad etc. Look
at Hindu iconography — how do the
different images show different
characters and attributes of the
deities?

Key Skills:
Enquire
Describe, explain, analyse

How does being a Hindu
guide a believer?

Find out about some ways in which
Hindus make a difference in the
worldwide community. How does
their belief guide them in how they
live? Figures: Mahatma Ghandi and
Pandurang Shastri Athavale.

Key Skills:

Enquire

Express

Describe, explain, analyse
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Prior learning KS1:

control

Diwali and Chanuka

o Consider with pupils the value and importance of
celebrating and remembrance

e Learn about Easter as the most important Christian festival
and the meaning behind it.

e Learn about how and why Muslims celebrate Eid-ul-Fitr this?

o Reflect on the key ideas of rest, freedom, hope and self-

RE Spring 2 B

LKS2: Why do some people think life is a
journey and what significant experiences mark

THEME: Christianity, Hindu Dharma, Judaism

Future learning UKS2:

The UKS2 unit ‘What do religions say to us when life gets hard?’
introduces ideas of life after death. This unit leads into that learning by
introducing key concepts of markers within life and how some people
mark the end of life.

Vocabulary:

Important, significant, ceremony, confirmation, communion, sacred
thread, bar/ bat mitzvah, baptism, agigah, commitment, worldview,
wedding, commitment ceremony, similarity,, difference, guide, map

e Compare the symbol of light in the festivals of Christmas,

What are milestones in life?

Consider how certain points in life
are considered significant. Explore
ceremonies which mark these
occasions, eg: baptism or Agiqah,
confirmation, first communion,
sacred thread ceremony for Hindus,
bar/bat mitzvah for Jewish people.
Explore the symbols and rituals
associated with these. How do non-
religious people mark these times?
Eg: Humanist naming days.

Key skills:
Enquire
Describe, explain, analyse

Teaching sequence for this unit of learning:

What are commitments?

List, sort and order some
commitments held by believers in
different religions any by the pupils
eg: live healthily, be honest, be
kind to others, treat the earth well,
pray every day. What difference do
these commitments make to
someone’s personal worldview?

Key Skills:
Investigate key concepts
Appreciate and appraise

How do people commit to
each other?

Discuss the symbolism, meaning and
value of ceremonies which mark
commitment between people, eg:
weddings in 2 different religious
traditions. What promises are
made? Why are they important?
Compare with non-religious
commitment ceremonies.

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

How is the end of life
marked?

Explore some basic ideas about
how Christians, Hindus and Jewish
people mark the end of life. What
are the similarities and differences
between these ceremonies?

Key Skills:
Enquire
Appreciate and appraise

Is religion a map of life?

Create a map of life for a Christian,
Jewish person or Hindu, showing
how these religions guide people
through their life. Could religion be
described as a map of life? Could
one person learn from the life map
of someone else?

Key Skills:
Express
Describe, explain, analyse




Prior learning KS1:

control

Diwali and Chanuka

o Consider with pupils the value and importance of
celebrating and remembrance

e Learn about Easter as the most important Christian festival
and the meaning behind it.

e Learn about how and why Muslims celebrate Eid-ul-Fitr

o Reflect on the key ideas of rest, freedom, hope and self-

e Compare the symbol of light in the festivals of Christmas,
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Future learning UKS2:

RE Summer 2 B

LKS2: How do people from religious and non-
religious communities celebrate key festivals?

THEME: Christianity, Judaism, Humanism

o Notice, list and explain similarities and differences between Christian
and Muslim sacred buildings

o Discuss Muslim and Christian beliefs about the importance of being
generous and charitable

o Consider Muslim and Christian ideas about art — representing God in art
and calligraphy

e Connect ways in which art can reveal what people believe about God

Vocabulary:

Religious, secular, investigate investigator, investigation, sociology,
nativity, Christingle, service, plan, analyse, questionnaire, data,
worldviews, Chanukah, modern, ancient, Comic Relief, charity, meaning

What are important
festivals?

List and discuss how pupils
celebrate important festivals. How
do these celebrations differ across
the class? Why is this?

Give pupils images of Christmas,
celebrated in a religious and a
secular way. What can they see?
What is happening? What
questions would they like to ask?
Consider: Is Christmas for everyone,
or only for Christians?

Key skills:
Enquire
Describe, explain, analyse

Teaching sequence for this unit of learning:

What do different ways of
celebrating tell us?

Explain that the pupils are going
to address the enquiry question in
different ways.

RE investigators: List and sort
some Christmas practices; at least
one celebrated in church and at
least one at home, eg nativity,
Christingle service, decorating the
house. Find out how, when and by
whom are these done? Plan one of
these activities. Explain why each
part of the celebration happens
and who might/ might not join in.

Key Skills:
Identify, investigate and respond

What do different ways of
celebrating tell us?

Sociology investigators: Find out
how many people celebrate
Christmas in the UK and different
ways in which Christmas is
celebrated. Compare with the
number of Christians identified form
the syllabus data. Create a
guestionnaire and interview people
with different worldviews about how
they celebrate and what is most
important to them about that time.

Analyse the results from both types
of investigation. What do they tell
us?

Key Skills:
Identify, investigate and respond
Describe, explain, analyse

How is Chanukah different
from Christmas?

Build on prior learning to investigate
how Chanukabh is celebrated by
religious and secular Jews and also
Jews from different communities.
What did they learn? Is it important
that the same festival is celebrated so
differently?

Compare the two December festivals

and draw comparisons between them.

Are there any similarities?

Key Skills:
Enquire
Express

Do we celebrate the right things?

Consider bigger questions about the nature
of festivals. Why do modern people still
celebrate ancient festivals at all? What are
the feelings and traditions associated with
festivals? Are these a reason to celebrate?
Is Comic Relief a festival? Should it be? As
it raises so much money for charity, is it
more important than Christmas? Should
everyone have a day off for their own
festival? Are the ‘real’ meanings of festivals
lost in shops and shopping?

Key Skills:
Describe, explain, analyse
Articulate beliefs, values and commitments




Prior learning LKS2:

This is a standalone unit, engaging pupils in enquiry and
personal reflection on the enquiry question. Learning
resources are supported by NATRE.
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Future learning KS3:
in Britain today

teenagers

** Note: Although the unit uses NATRE resources, teachers will
be mindful of the school curriculum and exercise discretion in

their use.

RE Autumn 1B

UKS2: What can be done to reduce racism?

Can religion help?

THEME: Christianity, Islam, Hindu Dharma,
Judaism

e Explain how Muslim, Buddhist and/or Sikh teenagers express their faith
o Give examples of challenges faced by Muslim, Buddhist and/or Sikh
o Explain how ancient practices still sustain believers.

o Investigate and explain what Muslim, Sikh or Buddhist teenagers say
about Western values and express their own views

Vocabulary:

Racism, anti-racism, personal response, feeling, thoughtful, saint, analyse,
represent, golden rule, silver rule, mindset, perspective, persuade,
persuasion, persuasive, speech, express, vision, unites, divides, gallery,
gallery label, intent, intend, intention

Teaching sequence for this unit of learning:

What is racism?

Use NATRE resources ‘What can we
learn from 6 examples. Examine
examples of scripture from Islam,
Hinduism, Christianity and discuss how
these relate to the way we should
treat one another. Respond with their
own ideas to questions such as ‘Which
of these responses to racism is the
worst for the victim? Show
understanding of the question and
offer thoughtful answers.

Key skills:
Investigate key concepts
Describe, explain, analyse

What does the Bible say?

Use NATRE resource ‘How did Saint
Peter learn that God has no
favourites?’ Study different
interpretations of the story from the
Bible (Acts 10) and analyse which
they think represents the message
intended. Articulate their personal
responses thoughtfully. Examine the
work of other pupils and design their
own poster with the key message of
the lesson.

Key Skills:
Investigate key concepts
Appreciate and appraise

Can following the Golden Rule
reduce racism?

Use NATRE resource ‘The golden
rule and the silver rule’. Examine
what these mean and ask pupils to
articulate their own responses to
them. If racism starts in the mind,
how can people change their
mindset?

Key Skills:

Investigate key concepts
Enquire

Articulate beliefs, values and
commitments

What do other religions say?

Use NATRE resource ‘anti-racist people
from different religions’. Use examples
of Hany el Banna (Muslim); Laura Marks
(Jewish) and Asha Kowtal (Hindu) to
explore their work on anti-racism from
their own religious perspectives. Ask
pupils to select what they think of as
the most powerful persuasion and
write a brief speech for them, using
their key ideas.

Key Skills:

Investigate key concepts
Appreciate and appraise
Articulate beliefs, values and
commitments

How can | express my own
vision?

Use NATRE resource entitled as
above. Use quote from MP Jo Cox:
‘There is far more that unites us than
divides us’ as a stimulus for the
children’s work. Examine pieces by
children through the Spirited Arts
Gallery and present their own anti-
racist piece of artwork and write a
short gallery label, explaining the
intention of their work.

Key Skills:
Articulate beliefs, values and
commitments




Prior learning LKS2:

o Link words and actions of Jesus which continue to inspire

o Explain why Holy Week and the events of the Easter story
are so important to Christians

o Find out how Jesus has inspired some contemporary
inspirational Christians

e Understand how Christians need the Holy Spirit to help
them follow Jesus’ teachings
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RE Autumn 2 B

UKS2: What would Jesus do? Can people live by
the values of Jesus in the 21% century?

THEME: Christianity

Future learning KS3:

o Explore where images of Jesus are derived and their responses to this.

o Give examples of others Jesus clashed with. What does this show about
Jesus’ priorities?

e Find out about Jesus overturning the money-lenders’ tables. Why was
he so angry? What does it show about his beliefs?

o Investigate Jesus’ appearance to Mary Magdalene to share news of his
resurrection. Why do some churches ordain women, while others do
not?

Vocabulary:

Bible, disciples. book, chapter, verse, lines, love, agape, self-sacrificial,
reference, debt, debtor, unforgiving, forgiveness, crucified, The Fall,
Christians, serve, service, justice, generosity, wealth, vineyard, widow,
tax, moral, dilemma, problem, justify

Teaching sequence for this unit of learning:

How did Jesus show love?

Build on prior learning. Use stories and
textual references to understand what
Christians mean by Jesus loving others,
eg: Matthew 22:37-40; Matthew 5:43-
48 (love your enemies). Compare with
Paul’s letter 1 Corinthians 13: 4-7.
Explore the idea of agape love — self-
sacrificial love. Make links with Jesus
dying to show his love for all humans.

Key skills:
Investigate key concepts
Describe, explain, analyse

How did Jesus show
forgiveness?

Use Jesus’ teachings and Bible
references to understand why Jesus
felt forgiveness was so important.
Eg: Luke 7:36-50 (the 2 debtors);
Matthew 18:21-35 (the unforgiving
servant). Jesus forgave those who
crucified him — Luke 23:34. Link to
prior learning on ‘The Fall’ in LKS2.

Key Skills:
Investigate key concepts
Describe, explain, analyse

How did Jesus show justice?

Use different stories and teachings
of Jesus to show how Christians
believe people should treat each
other, eg: the sheep and the goats,
Matthew 25:31-46; serve others
Mark 9:35-37 and not just talking
about justice, practising it Luke
11:39-42.

Key Skills:
Investigate key concepts
Describe, explain, analyse

How did Jesus show generosity?

Use Jesus’ teachings and stories to
show examples of how Christians
should manage wealth, eg: the vineyard
workers Matthew 20:1-16; widow’s
offering Mark 12:41-44; the rich young
man, Mark 10:17-27; Zacchaeus, Luke
19:1-9.

Key Skills:
Investigate key concepts
Describe, explain, analyse

What would Jesus do?

Present the children with some
modern-day moral dilemmas. Ask
pupils to apply the principle: what
would Jesus do? Pupils to apply their
understanding of Jesus’ example and
teachings to discuss what his stand
would be on the problem. Justify
their reasons, referring to prior
learning.

Key Skills:

Articulate beliefs, values and
commitments

Explain
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Prior learning LKS2:

attributes of God

e Explore some ways that religions describe the

RE Spring 1 B

UKS2: What do religions say to us when life gets

hard?

THEME: Christianity, Hindu Dharma, Humanism

Future learning KS3:

o Explain how beliefs about death have an impact on how someone lives
their life

o Judge the importance of this life compared to the hope of an afterlife

e Account for the origins of beliefs regarding the possibility of life after
death

o Evaluate the impact of differing views on life after death on how
individuals live their Earthly life.

Vocabulary:
Define, clarify, terminology, salvation, heaven, reincarnation, suffering,

comfort, comforting, bereaved, bereavement, purpose, membership,
community, encourage, encouragement, judgement, salvation, karma,
soul, samsara, moksha, consciousness

What happens after we
die?

Pupils to raise thoughtful
questions about the enquiry: life,
death and what matters most.
Define what is meant by life after
death? Clarify terminology
salvation, heaven, reincarnation.
Reflect on how ‘big questions’ like
these do not have easy answers
and that people will all offer
different ideas about life, death
and suffering.

Key skills:

Investigate key concepts
Enquire

Describe, explain, analyse

Teaching sequence for this unit of learning:

What is life after death?

Introduce the idea that most
religious traditions teach about
some form of life after death,
which can be a comfort to people
if they face suffering or if they
are bereaved. Teach that for
many non-religious people,
death is simply the end of life
and there is nothing beyond that.

Key Skills:
Investigate key concepts
Identify, investigate and respond

How can religion help people?

Explore ways in which religion can
help people to live, even when times
are difficult, eg: through prayer,
giving a sense of purpose, a guide to
deciding right from wrong,
membership of a caring community,
opportunities to celebrate together.
Ask believers how their faith has
helped them in difficult times and
how it encourages them to enjoy life
too.

Key Skills:

Investigate key concepts
Enquire

Describe, explain, analyse

What do different religions
believe?

Learn key concepts about life after
death in Christianity: Judgement,
heaven, salvation through Jesus;
Hinduism: karma, soul, samsara,

reincarnation, moksha and Humanism:

death marks the end of human

consciousness and there is no afterlife.

Key Skills:
Identify, investigate and respond
Appreciate and appraise

What does the afterlife
look like?

Study examples of ‘art of heaven’
in which religious believers
imagine the afterlife; explore how
these art works reflect Christian,
Hindu and non-religious beliefs.
Ask pupils to respond with
artwork of their own. How do
ideas about life after death help
people in difficult times?

Key Skills:
Appreciate and appraise
Articulate beliefs, values and




Prior learning LKS2:

o Reflect thoughtfully on how praying helps believers.

o Discover and reflect on the meanings of words used in the
prayers of three key religions: Christianity, Hindu
Dharma and Islam

o Examine how there are similar and different ideas across
these 3 worldviews about how God hears prayers.

o Explore the impact of prayer

o Reflect on ways in which pupils show gratitude, hope,
remorse etc.

Note that there are many different Christians, Muslims and Hindus

who see themselves as members of the spiritual community, but
do not attend a place of worship.
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RE Spring 2B

UKS2: If God is everywhere, why go to a place
of worship?

THEME: Christianity, Islam, Hindu Dharma

Future learning KS3:

o Explore the role of the mosque in distributing zakat

e Find out about the work of Islamic Relief

o Find out about a Sikh’s 3 duties: Nam japna, Kirt Kana and Vand Chakna
and how each is fulfilled in the gurdwara

o Find out how much Christian cathedrals cost to maintain and what the
money is spent on.

e Weigh up the value of religious buildings to believers, compared with
the need for charity.

Vocabulary:

Anglican, Baptist, church, mosque, Shi’a, Sunni, pilgrimage, Hindu, shrine,
synagogue, House of God, absence, worship, community, body of Christ,
institution, alternative

Teaching sequence for this unit of learning:

Are differences important?

Find out about the features of some
places of worship and the differences
between Anglican and Baptist
churches and between a Shi'a and a
Sunni mosque.

Key skills:
Enquire
Describe, explain, analyse

What is important about
pilgrimage?

Find out about the duty of pilgrimage
in Hindu Dharma. This concerns the
need for Hindus to be seen
worshipping at a particular shrine.
Does this mean that God is
concentrated more intensely in one
place than another?

Key Skills:
Investigate key concepts
Appreciate and appraise

What is important about the
synagogue?

Learn about the destruction of the
Jewish temple, the ‘House of God’ in
70CE. What purpose do modern
synagogues have in the absence of
the House of God?

Key Skills:
Investigate key concepts
Describe, explain, analyse

Does it matter how believers
worship?

Explore different ways in which
Christians worship: Some meet God in
church; some go to a home or a school;
the community; the body of Christ;
music vs meditation; nature, silence,
simplicity; no institutions. Why do
Christians worship in different ways?
Does it matter or is a personal
experience more relevant?

Key Skills:
Investigate key concepts
Describe, explain, analyse

What other ways are there
to worship?

Find out about alternative types of
Christian communities, eg:
www.freshexpressions.or.uk
Consider the appeal of some of
these to some Christians. What are
pupils’ own responses to this?

Key Skills:

Articulate beliefs, values and
commitments

Explain



http://www.freshexpressions.or.uk/

Prior learning LKS2:

o How do examples from scripture give believers a code for
living a good life?

e Compare how serving others and helping the poor in Islam
and Judaism are similar / different from the Bible.

e Learn about people who have been inspired to care for
others because of their religious beliefs

e Investigate ways to care for the Earth and think of good
reasons why this is important.
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Future learning KS3:
o Respond thoughtfully to religious and non-religious sources of moral
guidance

RE Summer 1B

UKS2: What matters most to Christians and
Humanists?

THEME: Christianity, Humanism

o Give examples of how religious and non-religious principles guide
people in living good lives
o Weigh up the value of religion in benefitting individuals and society

Vocabulary:
Define, definition, rank, decide, decision, image, code for living, guidance,
Christian, Humanist, value, values, valuable, influence, impact, difference,

peace, freedom

Teaching sequence for this unit of learning:

How do we define good and
bad?

Talk about the kinds of behaviour they
know (from life, from TV, films etc)
which are bad and rank these ideas.
Give reasons for their decisions.
Reflect on why people do more bad
things than good. Make a link with
Christian belief that people are made
in the image of God (Genesis 1:28) and
also The Fall (Genesis 3). Why do
Christinas think this explains why
people are good and bad?

Key skills:
Investigate key concepts
Describe, explain, analyse

What is a code for living?

Talk about how having a code for
living might help people to be good.
Talk about the difference between
those with religious guidance
(Christians) and those with none
(Humanists).How do they decide on
what is right and wrong? Pupils
reflect on their own moral guidelines
and where these have come from.

Key Skills:

Enquire

Articulate beliefs, values and
commitments

What do Humanists say?

Examine a Humanist code for living:
Be honest, use your mind, tell the
truth, do to others as you would like
them to do to you. How does this
help people to behave in a good
way? What would a Humanist street,
town or country look like?

Key Skills:

Enquire

Investigate key concepts
Articulate beliefs, values and
commitments

How do we decide what matters?

Discuss what matters most by ranking,
sorting and ordering a list of ‘valuable
things’: Family, friends, phones, pets, God,
being safe, being clever, being beautiful,
being good, sport, music, worship, love,
honesty, other people. Encourage pupils to
consider why they hold the values they do
and how these values make a difference to
their lives.

Key Skills:

Investigate key concepts

Appreciate and appraise

Articulate beliefs, values and commitments

What matters most?

Consider important questions about
values, eg : Is peace more valuable
than money? Is love more important
than freedom? Is thinking bad
thoughts as bad as acting on them?
Notice and discuss that values can
clash and that always doing the right
thing can be difficult. How do pupils
decide for themselves?

Key Skills:
Investigate key concepts
Describe, explain, analyse




Prior learning KS1:
o How do Bible stories give believers an example of how to

live their lives?

o Learn that some religions believe serving others and
helping the poor are important parts of believing

o Find out about people who have been inspired to care for
people because of their religious beliefs

o Look carefully at texts from different scriptures about the
‘Golden Rule’

e Investigate ways to care for the Earth and think of good
reasons why this is important.
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UKS2: What difference does it make to believe in
ahimsa, grace and Ummah?

THEME: Christianity, Hindu Dharma, Islam

Future learning KS3:

o Offer justified views as to what difference it makes to someone’s
identity or sense of self to believe in:

Impermanence and the self

Messiah and atonement

Torah and God’s chosen people

Itihad and submission

Naam Simran and sewa

Teaching sequence for this unit of learning:

Vocabulary:

Ahimsa, grace, Ummah, harmlessness, charity, unconditional love,
forgiveness, Mahatma Ghandi, resurrection, pilgrimage, Hajj, Makkah,
welfare, concept, world community, change

What does ahimsa mean to
Hindus?

Learn that for Hindus, ahimsa
(harmlessness) means no violence, eating
no meat and wearing no leather. Find out
about how ahimsa links to karma and
reincarnation. Find out about how Ghandi

practised ahimsa in the liberation of India.

If people believed in ahimsa, what
difference would it make to farming?
Supermarkets? Your life?

Key skills:

Investigate key concepts
Appreciate and appraise
Articulate beliefs, values and
commitments

What does grace mean to
Christians?

Learn that, for Christians, grace means
that God loves people unconditionally
and offers forgiveness, no matter what
has been done. Make links between the
idea of grace, traditional Christian belief
in the resurrection as an expression of
God'’s love and forgiveness today (Luke
23:24 and John 3:16 and 1:7-9)

Key Skills:

Investigate key concepts
Appreciate and appraise
Describe, explain, analyse

What does Ummah mean to
Muslims?

From prior learning, recall that for
Muslims, the worldwide community is
called Ummah and being part of this is
expressed through pilgrimage and
zakat. Explore the local and global
impact of zakat and Hajj.

Key Skills:

Investigate key concepts
Appreciate and appraise
Describe, explain, analyse

Are ahimsa, Ummah and grace only
religious beliefs?

Ask good questions about the 3 concepts
studied. Discuss and consider the impact of
ahimsa, grace and Ummabh. If everyone
shared in these key ideas from believers,
what difference would that make to the
world? Can only believers adopt these
ideas? Are there similar concepts from non-
religious views that they know and have
studied?

Key Skills:

Investigate key concepts

Appreciate and appraise

Articulate beliefs, values and commitments




